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ABSTRACT 


The present study is a comparison of the problem check-list 
responses of adolescent girls institutionalized in a closed 
treatment institution with those of normal adolescent high 
school girls. It was hypothesized that as the institutional 
group was verbally handicapped, they would exhibit greater 
responsiveness to simplified wording and to more appropriate 
content of a revised problem check-list. Further, it was 
expected that the high school group would display greater 
responsiveness to the Mooney Problem Check-List than to the 
revised Problem Check-List. It was also expected that the 
institutionalized group would indicate a greater total number 
of problems than would the high school group, and that certain 
items, particularly the revised and new items, would differentiate 
between the two groups. 

The Mooney Problem Check-List and the revised Problem 
Check-List were then administered to 104 subjects from the 
Good Shepherd Convent and to 90 subjects from a regular high 
school, matched for age. The institutionalized group 
indicated u significantly greater total number of problems, but 
not a heightened responsivity to the revised instrument, although 
the differences were in the expected direction. The high school 


subjects underlined more items on the Mooney Problem Check-List 
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than on the revised instrument. The difference was significant 
in the expected direction. An item analysis showed that the new 
items were discriminating as between the institutionalized and 


the normal groups. 
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CHAPTER I 


INTRODUCTION AND STATEMENT OF THE PROBLEM 


Although psychological tests have generally been designed 
with broad representative groups in mind, it is often recognized 
that regional or atypical groups may require adaptation of these 
instruments. Since appropriate psychological measures are a basic 
requirement of testing programs, such adaptation may be crucial. 

In the Welfare Department which serves a large community, 
the variation in the type of referral and the needs of the 
individualsreferred tend to emphasize this approach to individual 
differences. In particular, the group of adolescent females 
who are referred to a closed treatment institution within the 
City of Edmonton, presented a special testing situation. 

During the administration of a testing program to such a 

group at the Good Shepherd Convent in Edmonton, a group test 

was needed to facilitate communication of the girls' problems. 
Individual testing was not practical because of the numbers 
involved and staff shortages. In addition, clinically diagnostic 
tests did not give the type of information which the available 
staff could use effectively. 

The Mooney Problem Check-List, despite certain deficiencies, 
seemed a more appropriate instrument in relation to the needs of 
the subjects and workers. 

The age and experiential background of the institutionalized 
adolescents suggested the use of the high school form of the Mooney 


as being appropriate for their developmental level. However, the 


shoe 
I AAHD 
MEIIONG ENT TO TOMRTATS GA HOLTON Ze 
a | 
hernteab seed yiLetroden sven ateod fan lnoioisyeg dinsodd La 7 
Baalngooet nedto at Ji ,haam ot aqvo'ry witatassetget heond 
9een¢ To aotta Jaqeha otiapet yen aqoxs iooigywe 0 Lanotpet te + 
slosd a sta peruased Leotyoforoyed ateartqozgga GOnt@> oads 
.iekorto od yam mobisdgshs doue .anwrpOng pokdeed 20: Jnem 
Yotunmios eptel s 25viea cotdv Jnemvapesd em Tiet ede s 
sid to ¢heon oft fne Lartetet to gg? ond oF memati 
SecBivibal o¢ doszotwas eid? sateadgae of Bneg boeseren 
aoiame? tnsozefohe Yo qvotp oft .twehetieg al of 
etd atdtiv coistuttiad! Jnamts 94 heaols s of horistet sta 
‘ta paitaes Islosge a Sedmeesug sotnonh Yo ¥ ss) 
memotg amivest o I noNervelubmbe sat 3 
notnremie a} tnovaed BExedgei& Bood. wld 
to moktao Leummico otattltost of f 
saneoed Laaivdatg ton aay atktesd G 
obvaonpet’ vilesicilo .sothiiias al .eogedsoa, Tate, Bits 
sidaiteva sii dotde nottamrote? to.egys odd sve ses 


vLevisoote. ote 


.2etometolieh aledieo ediqash. dabl-soadD waldort ¥ 
: i = 
Jo abean ofs of cottelan wt dromeadens oe ; y ° 


_ 
hertfenotindtgenk sit Yo Anuotgice dt taidaats Dae 
Whowt ads Io tat Somes: sigh auido oe 


oF gtevousH Sever ans 


Ce 


verbal facility of the institutionalized group was much lower 
than that of a normal high school group. 

For meaningful communication to occur, there must be "a real 
flow of communication between the tester and the subject of the 
test; a question is asked and answered in a language understood 
and used by both... e' (Kecskemeti, 1952). This may be 
difficult to achieve. Using an instrument designed for normal 
high school subjects with a verbally handicapped group raises 
some question as to the subjects! ability to comprehend all 
of the words and ideas used. Thus, it seemed advisable to 
modify the language of the Mooney Problem Check-List to fit 
the institutionalized group's level of verbal facility and 
frames of reference. 

It has also been suggested that "particular ways o1 
looking at life are bound up with words, as a function of 
class, occupation, culture, etc. . - + also, the fewer the 
words, the less the 'awareness' and fewer areas of thinking." 
(Mallinson, 1963). Thus, the deprived and somewhat atypical 
experiential background of a group such as the institutionalized 
one is likely to be accompanied by limited "apperceptive mass” 
(Abt and Bellack, 1959) and limited frames of reference. It 
seemed necessary to have an instrument with simplified and appre- 
priate modes of expression, expressing the subject's own problems 


in his own vocabulary. 
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A further concern as to the suitability of the instrument 
arose in connection with the range of problems covered on the 
Mooney Problem Check-List. One of the criteria used by Mooney 
(1950) in selecting items was that the items be "common enough 


't 


to be checked frequently in large groups « « « e A group with 
atypical experiential backgrounds might therefore be expected 
to have problems not presented on the Mooney Problem Check-List. 
Information available on the institutional group suggested that 
a significant number of pertinent problems did not appear in the 
Mooney Problem Check-List and it seemed advisable to adapt the 
instrument to provide adequate coverage of these problems. 

In attempting to assess the usefulness of the revised 
instrument, a suggestion of the use of the Check-List technique 
in studies of contrasting groups (Jones, 1953), seemed a 
suitable approach to the problem. This type of study would 
be expected to yield information on the similarities and 
differences between the responses of the institutionalized 
adolescent girls and those of normal adolescent girls on both 
the Mooney Problem Check-List and the revised instrument. 

A comparison of the groups, and to some extent a comparison of 
the instruments, might thus be possible. 

In this way, the basic problem of communicating with an 
atypical group in an appropriate standardized Situation could 
be met. The findings of others faced with this particular 


problem or a similar one, are indicated in the following review 


of the literature. 
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CHAPTER IL 


SURVEY OF RELATED LITERATURE 


In reviewing the literature, two major questions present 
themselves. One is the use of the check-list technique as a 
method of studying personality characteristics, and the other 
relates to the overall problems of adolescence and delinquency. 
The literature in each area has been surveyed and will be 
reported selectively. There is very little material in the 
literature on the use of check-lists adapted to the problems 


of the delinquent adolescent. 


A. The Check-List Technique as_a Method of Studying Personality 


Characteristics 


The study of self-reported problems via the check-list 
technique would seem to fall within the broader area of 
personality testing as this is commonly defined in psychology. 
Over and above the difficulties encountered in all psychological 
testing, the study of personality characteristics seems beset 
with special difficulties. The problems of faking and malingering 
are more acute in personality testing than in aptitude or intelli- 
gence testing and efforts to reduce faking by introducing 
indirect items leads to further problems. One must then 
ascertain the subject's interpretation of such "vague" material. 

The search for adequate criteria to establish validity has 
been even more difficult in personality testing than in other 


areas. Aside from the difficulties in finding the criteris, the 
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rather unspecific and vague form of many personality thecries 
renders them somewhat resistant to measurement and empirical 
validation. Finally, the problem of reliability in personality 
measurement has been complicated by the concept of legitimate 
personality change through therapy, development and other 
changes through time. 

The problems of personality assessment become even more 
complex when one turns to the self-report techniques. While 
deliberate faking may be a problem here, especially with 
institutional groups (Anastasi, 1961), a more pressing problem 
may be that of the tendency to choose items in terms of what 
appears to be their social desirability. It has been found 
that the probability of item endorsement increases as a 
linear function of the social desirability scale value 
(Edwards, 1961; Edwards, 1957; Cowen and Tongas, 1959; Hanley 
1956; Kenny, 1956). 

In a problem checklist, this tendency may be expressed 
by omission of significant but "socially undesirable” problems 
more than by the reporting of “socially acceptable" problems. 

One approach to this is to consider response styles, 
such as the tendency to choose items in terms of social 
desirability, defensiveness, and susceptibility to facade 
effects, as diagnostic indicators in their own right 
(Anastasi, 1961). Messick (1962), in a factor analytic 
study of personality inventories, found that the major factors 


seemed attributable to response style. 
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Loevinger (1959) suggests that such response styles are 
the manifestation of a personality trait which can be defined 
as the capacity to "assume distance" from oneself and one's 
impulses, or to form a self-concept, This capacity is said 
to increase with age, intelligence, education and socioeconomic 
level. Typically, the individual forms a stereotyped, 
conventional and socially acceptable self-concept during 
adolescence. According to Loevinger, the final stage of 
the highly differentiated, individualized self-concept is_ 
reached by so few individuals that standardized penenea ity 
tests reflect the conventional, stereotyped self-concept 
as "better adjusted". Wahler (1961) found consistent response 
styles in a study with a college group and two differing 
clinical groups on a self-description inventory and three 
MMPI scales. 

In these terms, the choosing of check-list items in 
terms of social desirability and the criterion of "commonly 
marked" items as a basis for item selection may have some 
validity in differentiating the abnormal individual from the 
normale Wahler's (1961) study is of particular interest in 
this regard, since the clinical groups could still be 
distinguished from the college sample, on the basis of 
response style. 

In studying adolescent groups, one could argue that the 


avoiding of socially unacceptable problems is an indication 
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of the development of a socialized self-concept. Thus, 
one might expect that a group such as the high school 
group in this study would exhibit a greater tendency to 
endorse socially desirable items than would a delinquent 
groupe The latter type of group, as seen in the institu- 
tionalized group of the present study, may be expected to 
respond in terms of a sub-cultural or delinquent group 


definition of "social desirability". A greater tendency 

to endorse socially unacceptable problems might, therefore, 
be anticipated; and the responses could be expected to 
differentiate between the groups on this basis. Because of 
this, and because society recognizes a delinquent group as 
having more problems than a normal group, one might expect 
evidence of a greater number of self-reported problems in a 
delinquent group (see the following section on the self-~ 
concept of the delinquent). 

The methodological problems in designing studies which 
involve the subject's self-report on his self-concept seem 
somewhat different from those arising from general behaviour 
theory. Specifically, there is the problem of stimulus 
definition. While projective theory suggests that stimuli 
have no absolute value, Abt and Bellack (1959) suggest that 
"qa majority of subjects agree on some basic apperception of 
a stimulus and that this agreement represents our operational 
definition of the 'objective' nature of the stimulus." However, 
in the case of phenomenological studies, how does one arrive 


at this "objective definition of the stimulus? 
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Wylie (1961) suggests in regard to the possible differences 
in the stimulus value for the experimenter and the subject: 

In a sense, the situation resembles that of the reports 

the subject may make on his visual field when he is 

lying in the dark, i.e., the experimenter has no way 

of making his own observations on the 'stimulus' con- 

ditions immediately responsible. for the subject's reported 

experience. The instructions which the experimenter 

gives to the subject in a self-concept experiment are not 

the stimuli which elicit the self-concept. They are 

merely the cues which elecit S's verbal reports of his 

self-concept, the latter being itself elicited by other 

'stimuli' (characteristics of the S) which are largely 

inaccessible to the experimenter's observation. 

The rationale used by many phenomenological theorists in 
constructing self-concept tests has been to consider the subject's 
self description of paramount importance in itself. Self-report 
inventories, considered as measures of self-concept, can then be 
analyzed on the basis that the subject's response is what matters, 
regardless of whether or not the self-reports can be considered 
as objectively accurate. The subject's response "constitutes 
an intrinsically interesting and significant bit of verbal 
behaviour, the non-test correlates of which must be discovered 
by empirical means." (Meehl, 1945). Thus, the pertinent issue 
is that the response is there. 

However, it would still seem that the problem of stimulus 
value cannot be avoided. The response may be successfully related 
to criterion measures. However, until the correlation is perfect, 
there is still some possibility that the stimulus value to the 


subject may be influencing the response in a particular case so 


as to provide a spurious indication of the presence of the 


a'dosidwe edd 1shhanen od ased aayt aseos tyssnoo= tise 


8 


soon isseeng st: inaanant stun ii a 
e eee 
raosidre aft? fos iotmeutregxe ait 10% cuter eusemite oe 


efroqet sd3 ‘to tgit esidmenet goltentre ony « ey 1: 
ai of sedw blott Iavaty abt oo odem yam 399 sid 

- on nat tegpemitegxe odd \+e.t .teb ont ol pail 

on ‘ovfumica’ 243 to auclysvseedo. aw pate! a an 
batmger a! rosidaz off to? eidseaogeos yfoval hs i 
“qutneers aig doidy anoltdoitent sa? 

Jon ots gnemitssdxe Iqsous2”tise es ar dostdue etd, od 
ete yad? .dgecnos-Tlon og tiotis fold 0 

afd te adsege iadyev 2'@ tioele dotdw gars: 
<aito ve fetish{9 Ulead? anted toddal odd < Scaah 
visuset eve doldw (2 edi to ao kdagratanzacta ae 2 
aolbtarvsedo a retiomtivegqne etfd od are 


at atelrosis fo> fpolonsmeteny yas yd bear 9 £900. 


groget-1s8 .tisadd nt conedwoqwt Taventstag to 20) a . 
ed sods aso ,tqeono7~ifles to aowoaen 2s a : eo. 0 
atetian tadw al senoqzet a! toogdie euid gads atead | 
fereblanos 3d nad af toget-Ifse add com xo ‘an 
asdntitance" sasiouset a'toetdva ait pe 


Cadiey ‘to Sid dneot tapi Sas pabteereioh e0kae 
i” sine 
beavevoceth od taom dotiw to esielerros) jaes<non 


ae 
cuaat teentiisq oft .sirll! .(es0L fdas): = 
sorrel as 


apiomisa to moldo iw ort ace o1e98 iiite BE 
im 4 Ala ee 
beseaisit yilutaesonse sd yam, sanoqayt edt Sees 
r 
"ia +043 
Soetteg af noNalero add Dini ee -aeTral 
/ 


edt oF aulev au Lani te ot anc wit 

oa gas9 “setpoievtedg ‘s &b “steogror on ‘ : i t 

: aitt Yo, sonéeony od te onset | | 
; As 


eriterion measure. In studying differences between groups, 
consideration of responses as diagnostic indicators in their 
own right may be sufficient to establish differences. But 
one is still left with the problem of validity in the 
individual case. Logic would suggest that different means 
to the same end must be taken into account, regardless of 
the correlation between the end result and external criteria. 

Allport's (1937) indictment of personality inventory 
response ambiguity is classic. He writes: 


The stimulus situation is assumed to be identical 

for each subject, and his response is assumed to 

have constant significance. A test will assume, 

for example, -- and with some justification in 

terms of statistical probability -- that a person 
who conspicuously takes a front seat at church or 

at an entertainment should as a rule receive a 
plus score for ascendance. But the fact of the 
matter is that this person may seek a front seat 

not because he is ascendant but because he is hard 

of hearing... . It is a fallacy to assume that 

all people have the same psychological reasons for 
their similar responses. At the level of personality 
it cannot be said with certainty that the same symptoms 
in two people indicate the same traits... . All mental 
tests fail to allow sufficiently for an. individual 
interpretation of cause and effect sequences. 


Eisenberg's (1941) finding that there can be a wide variety 
of interpretations of the same item on a personality inventory 
and that the same response can be given for opposite reasons is 
particularly disturbing in this regard. 

The problem of response ambiguity would seem particularly 
acute in studying self-concept via the self-report check-list 


technique. Using a check-list instrument, the subject must 
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verbalize in another's words rather than in his own words. 
The immediate concern in using an instrument such as the 
Mooney Problem Check-List is what the subject is trying to 
say when responding to an item. 

The problem of stimulus ambiguity enters in, as well, 
since stimulus and response are so closely coexistent in the 
check-list technique. As Payne (1951) notes, it is too often 
assumed that the subject's idea of the idea is the same as 
tne experimenter's idea of tne idea. Projective theory has 
shown tne importance of perceptual distortion and tne influence 
of the individual's past experiences or “apperceptive mass" 
(Abt and Bellack, 1961) in framing an individual apperception. 

The importance of traditional cultural patterns in 
affecting individual experiences and thus indirectly the 
apperceptive mass, has been frequently noted. It would seem 
that, in constructing personality inventory items, some attempt 
must be made to word these in such a way that individuals within 
the group under consideration will be likely to have a relevant 
experiential background such that there will be some likelihood 
of consensual apperception. However, as Anastasi (1961) notes, 
this is particularly difficult in personality testing, since 
individual “reactive biographies" are more unique and varied 
in the sphere of personality than in those areas where formal 


education is more directly relevant. 
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Without getting into the complexities of the issue of 
meaning and interpretation, a basic attack on the problem can be 
made by examining the matter of wording. As Kecskemeti (1952) 
notes, "It is clear that interpretation of a message presupposes 
interpretation of the meaning of the various symbols of which 
it is made up." The probability of acquiescent responses is 
increased to the degree to which the test contains items which 
are difficult or ambiguous (Edwards, 1961). Forer (1949) and 
Sundberg (1955) found that college students tended to endorse 
"fake" personality descriptions of themselves, especially when 
such descriptions contained vague statements. 

Payne (1951) stresses the importance of choosing familiar 
words which enjoy wide usage, in constructing questionnaire 
items. The problem of using words which are likely to be 
familiar within the individual's experiential background is 
particularly difficult in studying atypical groups. The 
check-list technique is useful in this regard, since it can 
be relatively easily adapted to the particular group under 
consideration. By designing items especially for a group such 
as the institutional group in this study, it would be expected 
that the familiarity and applicability of those items would 
evoke greater responsivity from the group in question. 

While the check-list technique is not projective, inasmuch 
as it violates the basic projective principle of freedom of 


response, neither is it a personality inventory in the usual 
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sense, lacking the standardized scoring procedures of the 
latter. It would seem that the check-list lies somewhere between 
the two approaches. 

The range of possible responses in a check-list is 
sufficiently broad to provide some basis for the assumption 
that the subject's responses are determined by his psychological 
attributes rather than by sheer chance (Anderson and Anderson, 
1951). Projective theory on the importance of frames of 
reference in perception and response, and Loevinger's (1959) 
theory of response styles as manifestation of self-concept 
are pertinent in this regard. The marking of a check-list 
item constitutes a meaningful bit of behaviour that can be 
studied to establish the differences between groups. 

Eisenberg (1941) suggests in regard to the use of 
questionnaires in studying group differences; 

If statistically reliable results are obtained, we 

can be fairly confident of these differences, though 

we still are not certain of the meaning of these 

results ... . These differences, however, are not 

readily interpretable in terms of how individuals 

within the groups view the situations presented by 

the questions. Nor should it be argued, as is 

frequently done from such differences, that these 

results have validity for each member of the group. 
It must further be borne in mind that instruments designed to 
differentiate between groups may magnify existing differences 


and test items must be selected without reference to the groups’ 


responses, to obtain an unbiased estimate of differences. 
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Users of the problem check-list technique stress the fact 
that such instruments are not tests, since they have no standardized 
scoring procedures. In this way, there is some attempt to avoid 
the pitfalls of establishing reliability and validity for such 
instruments by stating that the "usual indices... do not 
apply." (Mooney, 1950). However, it would seem that the 
problem of establishing validity cannot be so easily bypassed. 

The fact that content validity (such as that established 
for the Mooney Problem Check-List) is insufficient for 
personality measurement has been stressed by many writers. 

The problems of establishing validity for the self-report 
check-list as a measure of self-concept, do not appear to have 
been solved, because of the difficulties previously mentioned 
in regard to phenomenological measures. The correlation of 

the marking of an item as a problem with external "objective" 
indications of the existence of a problem, while this would be 
a step in the right direction, is an insufficient evaluation of 
a phenomenological instrument. For the present, it would 
appear that such instruments must be used with recognition of 
their limitations. 

Jones (1953) advocates the use of the check-list technique 
in studying differences between groups, regardless of the 
difficulties inherent in attempting to interpret such differences. 
Reliability is perhaps less of a problem in check-list techniques 


since test-retest procedures can be used. 
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Another difficulty in using the problem check~list technique 
is that the individual's attention is not directed away from 
himself, and the probability of faking is thus increased. 
However, Edwards (1957) reports that the assurance of anonymity 
does not eliminate nor substantially change the subjects’ 
tendency to endorse items in relation to social desirability 
scale values. 

Further, the subjects’ responses to a questionnaire may 
vary considerably according to the test instructions (especially 
the instructions asking the subject to describe himself versus 
asking him to describe "most people"), In this regard, there 
has been insufficient evidence of the effect of the instructions 
of a problem check-list. On such an instrument, the individual 
reports his major and minor problems but nct how problem-laden he 
believes himself to be in comparison with another person or some 
external norm. 

In spite of these difficulties, the problem check-list 
technique appears to be a useful one. It can be speedily admini- 
stered to large groups, readily adapted for specific purposes, 
and is particularly valuable for verbally handicapped groups since 
there are minimum demands upon the individual to express himself 
in wordse While it cannot be said to yield reliable information 
on basic or underlying sources of conflict, it does provide 
opportunity for the verbally unskilled person to communicate his 


felt problems in a simple and straight forward manner. It is 
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particularly useful as a counselling tool, where clarification 
of the meaning of underlined items can be done in the interview. 
Jones (1953) says of the Mooney Problem Check-List that it is 
refreshing to find an instrument that has promised little and 
yielded much. 

In this sense, the Mooney Problem Check-List is seen by 
some as a promising instrument for the exploration of the self- 
concept of the individual. In working with a group which seems 
to find difficulty with verbal expression, an instrument like 
the Mooney Problem Check-List is particularly useful. Jaffee 
and Polansky (1962) theorize that the relative "verbal 
inaccessibility" of delinquent children is due to a tendency 
toward action rather than ideation in the expression of affect." 
It has been reported that verbal accessibility as a trait remains 
constant over time spans up to three years (Rickers-Ovsiankina 
et al 1958; Polansky et al, 1961). In a study of delinquent 
versus non-delinquent boys, using three different socioeconomic 
groups, it was found that boys with deliquent trends tended to 
be relatively verbally inaccessible in comparison to the contrast 
group (Jaffee et al, 1962). Thus, one might expect that s 
delinquent group such as the institutionalized group in this 
study would display relatively less responsivity to an instrument 
(such as the Mooney Problem Check-List) which is not designed 


specifically for them. 
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A delinquent group would appear to have a ereater number 
of problems than a normal group. However, the additional 
stimulation of an instrument specifically designed for the 
delinquent group might be required to evoke proportional response 
from this verbally handicapped or inaccessible group. 

In general, it would be expected, as has been already 
suggested, that differences would appear between the self- 
report of the delinquent and the non-delinquent. Comparison 
of the problem check-list responses of an institutionalized 
delinquent group and of a normal high school group would hope- 
fully yield information which would help in understanding 


delinquency. 


B. Adolescence and Delinquency 


Adolescence has long been a subject of interest to psycho- 
logists and others. Ags a developmental phase bridging childhood 
and adulthood, it is vital to the successful completion of the 
maturation process, physically, mentally, and emotionally. As such, 
adolescence is often considered a crucial stage in the human growth 
process, Of concern is the adolescent who doesn't successfully 
complete this stage, who carries with him into chronological 
adulthood the characteristics of the adolescent, as these are 
usually defined in Western society. 

While various writers have suggested that the majority of 


people never progress beyond the late adolescent stage in their 
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emotional development, the greater concern is with those adoles- 
cents whose behaviour even during adolescence progresses beyond 
socially acceptable or tolerable limits. These individuals may 
be variously characterized as “emotionally disturbed", "behaviour 
problems", "character disorders", “juvenile delinquents", et 
cetera, depending upon their behaviour, the situation in which 

it occurs, and upon the person making the diagnosis. The charac- 
teristic held in common by the adolescents so defined is that 
society, while allowing greater leeway for non-conformist behaviour 
during adolescence than later on, now considers these adolescents 
to have trespassed beyond tolerance. Something, therefore, must 
be done to bring these "wayward youth" (Aichorn, 1936) back into 
line with the rest of society. 

How does society define the dissocial adolescent? When the 
behaviour falls into the category of criminal behaviour, the 
solution is a straight forward legal classification of the 
individual as a juvenile delinquent. However, schools, clinics, 
institutions, and welfare agencies are constantly concerned with 
youth whose behaviour is not legally delinquent, yet about whom it 
is felt that "something must be done." The behaviour giving rise 
to this concern may vary from sexual deviation to temper tantrums. 
There does not seem to be any clear definition of what behaviour 
characteristics are exhibited by the dissocial adolescent. hather, 


it seems that the definition of an adolescent as a "problem" depends 
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upon the number and influence of the people annoyed by his 
behaviour, and upon the diagnostic and treatment resources in 
his immediate vicinity. 

Friedenberg (1959) makes the interesting suggestion that 
uncontrolled adolescent behaviour or rebellion constitutes such 
a threat to the unconsciously impulsive, frustrated, and conformist 
but embittered adult majority that there are constant attempts to 
limit adolescent freedom. In common with other writers, be believes 
the rebellious behaviour of the adolescent to be a healthy and 
vital part of development, the adolescent's attempt to define 
himself in relation to society and its limits. However, 
Friedenberg feels that society's attempt to stifle adolescent 
rebellion must result in underdeveloped adults who can only 
define themselves in dogged conformity to various institutionalized 
roles. 

Regardless of such value judgments, society does appear to 
define adolescent non-conformity beyond certain limits as anti- 
social and there do appear to be a large number of adolescents 
who are clinically, if not legally, defined as “delinquent” or 
"anti-social". Many behaviour problem adolescents can be 
considered as potential or borderline delinquents. As well, 
even legal delinquency is coming to be considered to be a mental 
and emotional problem as modern psychology and psychiatry increasingly 
repudiate the individual's responsibility for his symptomatology 
and call for treatment rather than punishment. However, the nature 
and direction of such treatment is as open a question as the 


etiology of anti-social behaviour. 
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Speculations as to the causes of anti-social behaviour have 
ranged from the psychoanalytic approach of Alexander (1930) to 
Sutherland's (1955) sociological theory. The pioneer in removing 
the study of delinquency from the Lombrosian theories of 
constitutional types into the realm of dynamic understanding 
was Aichorn (1936). 

Drawing heavily from Freud, Aichorn (1936) gave the following 
exposition of the etiology of delinquency: 


If the child is harmed through too great disappointment 
or too great indulgence in his early love life, he 

builds up reaction patterns which are damaged, incomplete, 
or too delicate to support the wear and tear of life. 

He is incapable of forming libidinal object relationships 
which are considered normal by society. His unpreparedness 
for life, his inability “> regulate his conscious and 
unconscious libidinal strivings and to confine his 
libidinal expectations within normal bounds, create an 
insecurity in relation to his fellow men and constitute 
one of the first and most important conditions for the 
development of delinquency. Tollowing this point of 

view, we look for the primary causes of dissocial 
behaviour in early childhood, where the abnormal 
libidinal ties are established .... It seems as 

though only a part of the ego of the delinquent has 
succeeded in making the transition from the unconscious 
pleasure world of the small child to that of reality. 

Why have they remained immature in one part of their ego? 
Because another part of their ego has developed to a 
maturity corresponding to or exceeding their chronological 
age. Everv delinauent shove this alanvers in ego A part 
of the personality of the delinquent is dominated by the 
over-powerful pleasure principle; the remaining part of 
the personality may react in a reasonable and mature way. 
The delinquent often shows himself especially adept in 
conforming to reality in situations where the bare struggle 
for existence is involved. 


Developing from this tradition, numerous theorists have attempted 
to link delinquency to personality elements. Healy and Bionner's (1936) 


classic study resulting in the finding that 91 percent of the delinquents 
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and 13 percent of their non-delinquent siblings had deep emotional 
disturbances, has been regarded by some as clear proof that 
delinquency is largely due to emotional disturbance. However, this 
conclusion has been criticized on the grounds that it has not been 
ascertained which comes first -- the emotional disturbance or the 
delinquency. As Sutherland and Cressy (1955) point out; 

The alternative hypothesis is that emotional disturbance 

produces delinquency when it isolates a person from the 

law-abiding group and decreases the prestige of this 

group, or when it throws an individual into contact with 

delinquent groups. 

A coneurrent trend has been the development of sociological 
theories that delinquency can be traced to the extent and nature 
of the child's exposure to anti-social behaviour patterns (Sutherland 
and Cressy, 1955). In line with this trend, most modern theorists 
make a fundamental distinction between the individual delinquent 
and the gang or sociologic delinquent; the former being generally 
seen as emotionally disturbed, the latter being regarded as 
identifying with sub-cultural anti-social values. Some social 
.nteraction theorists feel that even the sources of individual 
delinquency may be found in social relationships. 

Modern psychiatric theories of delinquency concentrate upon 
the "superego lacunae” (Johnson, 1959) found in the delinquent, 


postulating in an etiologic theory of unconscious individual 


delinquency "that parents unconsciously initiate and foster anti- 


social behaviour in order to experience gratification for themselves...,' 


(Johnson, 1959). 
In general it would seem that there is, as yet, no systematic 


empirically demonstrated theory which adequately explains the causes 
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of delinquency. There is greater agreement on the question of the 
characteristics of the anti-social child. Of particular note is the 
impulsivity of the delinquent, the desire for primitive and immediate 
gratifications, and the inability to control the periodic break- 
through of primitive impulses. Whether the behaviour involved is 
truancy, stealing, sexual promiscuity, running away or excessive 
underage drinking, the central theme is that of impulsive gratification. 
Kate Friedlander (1949 ) says, “We are familiar with the picture of 
the anti-social child during late latency period and puberty, with 
his narcissistic self-evaluation, his impulsiveness and his inability 
to establish object relationships which endure frustrations." 

However, many delinquents do not appear to fit this description. 
Many have established strong object-relationships, but these may be 
with adults who consciously or unconsciously sanction anti-social 
behaviour. Many of them evidence low self-esteem, offering perhaps 
some confirmation of Friedenberg's (1959) thesis that the unapproved 
adolescent eventually comes to accept society's low evaluation of him. 

Considering for a moment the developmental tasks of adolescence, 
what effect might the dissocial behaviour of the delinquent have upon 
his accomplishment of these tasks? A major, and difficult task of 
adolescence is that of self-definition. In line with Cooley's (1902) 
“looking-glass self" theory, one might expect the dissocial adolescent 
to be in some conflict over self-definition as a result of the derogatory 
opinions which others have of his conduct. Thus, one observes the blatantly 
rebellious adolescent defining himself witn esteem in defiance of the 


broader society's values, the masochistically tinged self-definition 
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of the adolescent who believes himself to be "bad"; and the 
adolescent who evades the task of self-definition because of the 
conflicts inherent in it for hin. 

In a study with 405 boys and girls from grades five and twelve, 
Knon (1961) concludes that "a person's self-picture does reflect 
the evaluations of him by the crucial figures of his interpersonal 
environment .. . that self-evaluation may be influenced by peers 
as much as parents.” Delinquents have been found to display more 
negative self-concepts than non-delinquents (Lively et al, 1962; 
Purcell, 1961; Epstein, 1962). In line with this, a delinquent 
group such as the institutionalized group of the present study 
might be expected to indicate an evaluation of themselves as 
"problem girls" by endorsing a greater number of items on a 
problem check-list instrument. 

Gardner (1959) cites as the four major tasks of adolescence, 
the following: 

Modification of their unconscious concepts of parental 

figures . .. (which) involves an extensive alteration 

of the frames of guidance of behaviour that have been 

strong structural elements in the child's personality 

. « . the assumption of standards of morality, of right 

and wrong, that are acceptable and appropriate in the 

adult society .. . the identification with the sex 

role for which he or she was biologically determined 

. . . (the making of) permanent decisions and choices 

. as to educational and vocational futures. 

The choice of standards of morality may be particularly difficult 
for the dissocial adolescent, insofar as he can reject these values 
and ally himself with a like-minded group, thus increasing the 
probability of further dissocial behaviour. 

The task of sexual self-definition appears to be a problem of 


controlling and finding limits for the delinquent, as Aichorn (1936) 


notes: 
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One type of delinquent shows under-developed sexuality, 
The others are normally developed, or precocious. They 
are seldom perverse or inverted. 


As to choosing educational and vocational futures, this would 
seem to be a task for which the dissocial adolescent is singularly 
unprepared. Preoccupied with his conflict with others and himself, 
there does not seem to be sufficient remaining energy or sufficient 
consideration of the more refined aspects of reality to enable him 
to be greatly concerned with this area. Further, the delinquent 
may be sufficiently at variance with middle class values to refuse 
the educational area completely. 

In a cross-cultural study of 5,000 representative teenagers 
in school in the U.S.A., Puerto Rico, West Germany and India, using 
the S.R.A. Youth Inventory, Remmers (1962) reports that health problems 
appear to be of least concern and post high school problems of most 
concern. In line with this, a high school group such as the one in 
the present study, might be expected to endorse more items in the 
educational and vocational areas than a delinquent group. 

While the literature on adolescence and delinquency is extensive 
and while the behaviour problem adolescent can be considered as a 
mild or borderline delinquent, there does appear to be some scarcity 
of material on this latter group. Further, there would appear to be 
some need for writers to define clearly what they mean by "delinquency", 
since the behaviour-problem adolescent and the legally-delinquent 
adolescent are so often treated interchangeably without explicit 


acknoqledgement of this. 
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Against this background of studies in the area of adolescent 
delinquency it is possible to make certain hypotheses about the 
problem stated at the outset of the thesis. The hypotheses 
become more specific when use is made of a particular technique 
such as the problem check list as a means of communicating with 
a given group of adolescent girls, in this instance, girls who 
have difficulty in initiating a verbalization of their needs. 

It is in this context that the following hypotheses are 


advanced. 


Hypotheses: 
It is hypothesized: 
a that the institutional group will underline a greater 


proportion of items than the high school group; 


Ce that the institutional group will underline more items 
on the Revised Problem Check-List than on the Mooney 


Problem Check-List; 


3. that the high school group will underline more items on 
the Mooney Problem Check List-than on the Revised Problem 


Check-List; 


Kh, that certain items on each of the forms will discriminate 


between the institutionalised and the high school groups, and 


my that the two groups will differ with respect to the new items 
on the Revised Problem Check List, the institutionalized group 


underlining more of these than will the high school group. 
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CHAPTER III 
METHOD 


A. Selection and Construction of the Instruments 

The Mooney Problem Check-List (Appendix 1). 

The Mooney Problem Check-List had been chosen as an instrument 
for the institutional group because it was felt that it facilitates 
communication of personal problems. While various projective 
techniques and questionnaires might have been more desirable, the 
nature of the group and the time available for testing demanded an 
instrument which required minimum verbal skills and which could be 
administered in groups. The High School form was used as it was 
felt that this form provided the most suitable coverage of problets 
for this group. 

Norms 

The author does not give norms, stating that such information 
would be meaningless, in view of the recent revision of items. He 
does suggest that local norms be established. 

Reliability 

(From the test manual). Test - retest - ra .90 to .98 

Validity 

(From the manual). While the author states that the usual criteria 
of validity cannot be applied to this instrument, since it is not 
constructed as a test, he does give several indices of validity. 
Evidence of responsiveness, coverage of problems, and "constructive 
attitude" (as evidenced by subjects indicating a desire to discuss 
the items they have marked) are cited as evidence of validity of the 
instrument. Some evidence of concurrent validity has been gained by 


the method of contrasted groups. 
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Criteria for Selection of Items 
Mooney chose his items on the basis that they be: 

"Ll. In the language of the students; 

é. Short enough for rapid reading; 

3. Self-sufficient as individual phrases; 

4. Common enough to be checked frequently in 
large groups of students, or serious enough 
to be important in individual cases; 

5. GYraduatedin seriousness from relatively 
minor difficulties to relatively major 
concerns; 

6. Vague enough in ‘souchy' spots to enable 
the student to check the item and still 
feel that he can hide his specific problem 
in later conferences if he chooses to do 60; 

7. Centered within the student's own personal 
orientation rather than in general social 
orientation. " 

Format 
The 330 items are grouped horizontally in sets of five, by 
problem areas. The areas covered are as follows: 

Health and Physical Development (HPD) 

Finances, Living Conditions and Employment (FLE) 

Social and Recreational Activities (SRA) 

Social-Psychological Relations (SPR) 

Personal-Psychological Relations (PPR) 

Courtship, Sex, and Marriage (CSM) 

Home and Family (HF) 

Morals and Religion (MR) 

Adjustment to School Work (ASW) 


The Future: Vocational and Educational (FVE) 


Curriculum and Teaching Procedure (CTP) 
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The Revised Problem Check-List ( Appendix 2) 


A revised form of the Mooney Problem Check-List, labelled for 
this study the Revised Problem Check-List, was constructed using 
statements gleaned from the institutionalized girls' written and 
oral accounts of their own problems. 

These accounts were gained in several ways. During an evening 
which the writer spent in discussion with the institutionalized girls, 
the issue of communicating personal problems was raised. The group 
had done the Mooney Problem Check-sList recently, and they were asked 
to write suggested new items for a similar instrument, covering 
anything that they felt had not been included on the Mooney. 

The individual Mooney Problem Check-List records were scanned for 
any material in the summarizing statements’ section for ideas as 

to content and wording of items. For several weeks, the teachers 
in the institution kept a written record of the girls' spontaneous 
statements of their problems. Finally, the writer and a teacher 
from the institution used their experience in individual inter- 
viewing of these girls to construct the new items. Sixty-five new 
items were then constructed to cover problem areas which had no 
corresponding statement on the Mooney Problem Check-List. Those 

123 items from the Mooney Problem Check-List which seemed to require 
simpler language within the group's frames of reference were revised in those 
simpler terms. The final 142 items were taken directly from the 
Mooney Problem Check-List. Thus, the Revised Problem Check-List 


consisted of 65 new items, 123 revised items, and 142 Mooney 
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Problem Check-List items, for a total of 330 items.+ me test 
instructions remained the same as for the Mooney Problem Check- 
List. The subject is directed to read through the list of 


problems and underline those which are troubling him. 


B. Administration and Description of the Sample 
The Revised Problem Check-List and the Mooney Problem Check - 


List were then administered to a group of girls from the Good 
Shepherd Convent and to a group of girls from an Edmonton High 
School. 

The Good Shepherd Convent is a closed, non-denominational 
institution for girls between the ages of twelve and eighteen 
years, (see Appendix 5). Their behavior has been such that 
community sources such as the public welfare agencies, the 
family court, the police department, and, occasionally, parents, 
have asked that the girls be placed in such an institution. 
Typical social histories of the institutional girls list such 
background factors as generally deprived economic, social, 
cultural, and emotional background; interrupted and generally 
poor school background and achievement. Typically their social 
workers state that the girl "is having difficulty with verbal 


communication". <A number of the group are Metis. This combination 


1 tt will be noticed that the retained and revised items do not 
always have the same number on the Mooney Problem Check-List 
and the Revised Problem Check-List. Wherever item numbers are 
cited in the discussion, these are the numbers from the Mooney 
Problem Check-List. A key to the equivalent item number on the 
Revised Problem Check-List is provided in Appendix h In the 
case of the new items, which have no equivalent item on the 
Mooney Problem Check-List, the item number cited is that from 
the Revised Problem Check-List. 
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of Indian and white cultures usually means that the girl is 
rejected by both groups. The institutional group consisted of 
104 girls, described in Tables 1 & 2. 

Typical behaviors given as reasons for placement in the 
institution include repeated running away, the keeping of 
unacceptably late hours, temper tantrums, promiscuity, under- 
age drinking and, in general, "uncontrollable behavior". 

It is difficult to classify the subjects according to behavior, 
since the mixed backgrounds and diagnoses make it difficult to 
say which behavior pattern would be operating at the time the 


tests were administered. Therefore, three typical Social 


ne] 
\O 


Histories are given in Appendix 3. Information on the socioeconomic 


status of the family would be almost impossible to classify, since 


the majority of the group have a long history of various foster 


home and/or institutional placements. 


TABLE 1 


Distribution by age for the Institutional Group 
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TABLE @ 


Distribution by Grade for the Institutional Group 


Grade 
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The High School group consisted of 90 girls drawn from three 


Grade Ten classrooms from a regular high school in the City of 


Edmonton. A school within the Separate School system was chosen 


so that both groups would have been exposed to Roman Catholic 


teachings and personnel. Because of the academic retardation of 


the institutional group, it was impossible to match school grades. 


The groups were approximately matched with respect to age. 


Relevant 


data on the composition of the high school group is given in Tables 


There were at least two Metis girls in the high school group. It is 


quite likely that the behavior problems mentioned in connection with 


the institutional group were also present in the high school group, 


but these had not reached the stage at which they were officially 


recognized as "behavior problems". 
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TABLE 3 


Distribution by Age for the High School Group 


Age N 
14 2 
15 48 
16 31 
17 7 | 
18 2 
Mean Age 15.8 


TABLE 4 


Occupation of Father for the High School Group 


Professional | i 
Clerical & Sales | 18 
| Skilled | 22 
Semi-skilled | 9 
Unskilled | Le 
Service | 6 


| Agricultural 3 
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As the school personnel requested that the testing be done at 
one sitting, it was necessary to use three examiners. These examiners, 
unfamiliar to all groups, tested groups of approximately thirty, 
using standardized introductions and instructions (see Appendix 8), 
giving the Mooney Problem Check-List and Revised Problem Check - 
List to alternate individuals. After being told the reason for 
testing, the groups were instructed to read through the list of 
problems and underline those which were troubling them. They were 
then to read through the problems they had underlined and circle 
the ones which troubled them most. The institutional group being 
somewhat smaller than desired, a further sample of thirty was 


later collected by the writer, under similar conditions of testing. 
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CHAPTER IV 


RESULTS 


In analyzing the data, the variance within the groups was 
found to be so great as to render techniques using means less 
applicable. Therefore, the data were treated in terms of the 
significance of the differences between proportions. To find 
the total possible number of underlined items, the total number 
of items on each test was multiplied by N for each group. 

The actual number of underlined items for each group was then 


used to find the proportions of items underlined by each group. 


TABLE 5 


Proportions of Items Underlined by Institutional and High School 
Groups on the Mooney Problem Check-List and the Revised Problem 
Check-List 


Proportion 
of Items 
Underlined 


Total No. of 
Items Underlined 


Institutional Group 


High School Group 


x 


Using formula Dp/SEp - (Johnson and Jackson, 1959) 
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TABLE 6 
Proportions of Items Underlined by the Institutional Group on the 


Mooney Problem Check-List and the Revised Problem Check-List. 


Total No. of Proportion of 
Items Underlined Items Underlined 


Mooney Problem 


Check-List N=54 not 

signi- 
Revised Problem ficant 
Check-List N=50 


TABLE 7 


Proportions of Items Underlined by the High School Group on the Mooney 
Problem Cheeck-List and the Revised Problem Check-List. 


Total No. of Proportion of 
Items Underlined Items Underlined 


Mooney Problem 


Check-List N=t5 


Revised Problem 
Check-List Naw45 
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It was found that the differences between the proportion 
of total items underlined by the two groups was statistically 
significant (see Table 5). ‘The hypothesis that the institutional 
group would underline a greater total number of items than the 
high school group was therefore accepted. The institutional 
group endorsed a significantly greater number of problems than 
did the high school group. 

The same technique was used to assess the significance 
of the differences between the number of items underlined by 
each group on each test. It was found that while the 
institutional group underlined a slightly greater proportion 
of items on the Revised Problem Check-List, the differences were 
not statistically significant (see Table 6). Hypothesis two 
was therefore rejected. 

Hypothesis three, that the high school group would underline 
a greater proportion of items on the Mooney Problem Check-List 


than on the Revised Problem Check-List, was accepted (see Table 7). 
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TABLE 8 


Proportions of Institutional and High School 
Groups who Underline Selected Revised Items. 


Mooney Problem 
Check-List Item 


Item linet. 2 
Number Group 
hO mae 
5 333 
48 6352 
51 .166 
56 0259 
63 315 
67 . 296 
68 .204 
ie ,O22 
74 148 
88 .037 
97 . 204 
98 .166 
105 Pi io fe) 
108 486 
119 .148 
| 121 £333 
| 129 £315 
132 2315 
135 .130 
| 143 .130 
158 370 
200 .166 
203 »130 
255 . 204 
260 «L350 
274 095 
280 2055 
283 .018 
290 Pei he 
322 .130 
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TABLE 9 


Proportions of Institutional and High School 
Groups who Underline Discriminating New Items 


‘es wena eee: seme ee 


Item Institional High School 
Number Group Group p 
8 36 a ie 503 
13 2h .088 05 | 
18 .28 Ob) .001 | 
23 see O44 .O1 
33 50 .022 .OOL | 
38 .08 .000 005 
43 wis Pe .001 | 
53 36 133 -O1 | 
58 38 .022 .0O1 
63 .06 .000 05 
68 iit .000 .O1 
73 ‘ot 066 .O1 
78 426 Pa «05 
98 Ah 2155 001 | 
103 ae .022 605 
| 108 7,12 .022 205 
133 .08 .000 vO 
116 -20 O4y .O1 
123 Per .000 OL 
128 oh .088 £05 
133 »36 173 05 | 
148 32 .066 001 
153 14 .000 one 
163 32 .066 001 
168 22 ~000 001 
173 20 -000 001 | 
178 35 .066 001 
183 16 .000 O1 
188 16 .022 01 
203 26 .088 Ol | 
213 54 - 200 001 | 
223 26 O00 OO1 
233 .20 022 O1 
233 36 OL} 001 
ohs 30 -000 001 
253 He, 000 O1 
258 ioe 022 05 
263 .18 066 05 
278 34 .088 001 
288 my. 000 01 
298 22 Ok) Ol 
313 16 022 | 01 
318 Ay O44 | .001 
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TABLE 10 


Proportions of Institutional and High School Groups 
who Underline "Characteristic" Discriminating 
Retained Items 


Mooney Problem Revised Problen. 
Check-List Item Check—-List Item 
| 
Item Inst .* Biba? 
Number Group Group Pp 


05 


.OO1L 


* Institutional Group 


** High School Group 


Ud) 
\O 


Applying the same formula to find the significance of 
the differences between the proportions of each group 
underlining individual items, it was found that a number 
of items discriminated between the institutionalized and 
the high school groups (see Tables 8, 9, and 10). Hypothesis 
four, that certain items on each of the forms would discriminate 
between the institutionalized and the high school group, was 
thus confirmed. 

The hypothesis that the groups would differ with respect 
to the new items on the Revised Problem Check-List, the 
institutionalized group underlining more of these than the 
high school group, was similarly confirmed. As it can be seen 
from Table 9, forty-five of the sixty-five new items discriminated 
between the institutional and the high school groups, all of these 
being underlined by a greater proportion of the institutional group, 


thus confirming hypothesis five. 
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CHAPTER V 


DISCUSSION OF RESULTS 


Evaluation of the Revised Check-List in terms of total 
number of responses evoked indicates some difference in the suit- 
ability of the tests for the two groups. However, it would seem 
precipitate to judge the groups' performance on both tests on the 
basis of this rough quantitative measure and final judgment must 


be suspended for an evaluation of individual items. 
A. Revised Items 


While reliability and validity studies of the revised test are 
beyond the scope of the present study, some attempt can be made to 
ascertain the usefulness of the revised instrument. Anastasi (1961) 
states that "Both reliability and validity depend ultimately upon the 
characteristics of the items making up the test. Any test can be improved 
through the selection, substitution, or revision of items." On this 
basis, the instrument can be evaluated. For present purposes, the more 
important merit of this procedure is that it allows closer examination 
of the performance of the two groups on individual items. 

An item analysis of those revised items which appeared to discriminate 
between the two groups showed 19 items on which the original item (on the 
Mooney Problem Check-List) did not discriminate significantly between the 
two groups while the revised version of the same item did so. Examination 
of the content and wording of these items may suggest possible reasons 
for this, in terms of the characteristics of the groups. Particular 
attention should be paid to the direction of the change in performance 
of each group from original to revised item which would produce the 


increased discrimination power. 
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TABLE lila 


Content of Discriminating Kevised Items 


Mooney Problem 
Check-List Item 


Revised Problem 
Check—List Item 


Being treated like a baby 


Being treated like a child 
at home 


at home 


Feeling inferior Feeling that I'm not as 


good as other people 
| are <_lediannnnons Th 
98 Restless to get out of Want to quit school and 
school and into a job work 


a oS 


a 


143. | Parents old-fashioned 
in their ideas 


Grown-ups Old-fashioned 
in their ideas 


oo ee ee ne en oe ee 


ne re eo On er a eee 


People never letting me 
make up my own mind 


Parents making too many 
decisions for me 


sen Se 


255 | Lacking self-control | Can't control what I do 


ae ee ee a ee 


Bothered by a physical 


Bothered by a physical 
handicap (lameness, etc.) 


handicap 


ee 


Being tempted to cheat | Cheating in school 
in classes 


a ee) 


Wishing I had a different Wishing I came from a 
family background different family 
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On nine of these items (see Table lla), the difference seems 
to reflect an increased suitability of the revised version for 
the institutional group; e.g., as many or more of the institutional 
group and fewer of the high school group marked the revised than 
the original version. 

What might explain the increased responsivity of the 
institutional group and the lessened responsivity of the high 
school group to these revised items? For items 40, 135, 280, 
and 260 (see Table lla), it would seem to be a matter of the 
words used. As an example, Item No. ho 

MPCL* - "Being treated like a child at home " 

RPCL** - "Being treated like a baby at home." 
The word "baby" in the revised item, while known to be in common 
usage among the institutional group, may not appear as self- 
applicable to the high school group as the word "child". While 
this might open some interesting possibilities in terms of Aichorn's 
(1936) comment on the tendency of the dissocial adolescent to say 
and do things characteristic of a much younger child, it may be 
simpler to explain the difference on a basis of "in-group" 
communication within the institution. 

The simplified wording of the revisions of items 135, 280, 
and 260 (see Table 11a) would probably make these more suitable 


for the somewhat academically retarded institutional group. 


* = Mooney Problem Check-List Item 
**% . Revised Problem Check-List Item 
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In Item 260 
MPCL - "Wishing I had a different family background." 
RPCL - "Wishing I came from a different family." 
There is the further specialized interpretation of the word "back- 
ground", which may connote socioeconomic class strivings, while the 
omission of this leaves open the possibility of desire for a 
different family group with its various meanings to the individual. 
The high school group may be responsive to the suggestion of 
upward social mobility, while the institutional group, with commonly 
deprived and interrupted family relationships, would likely be more 
desirous of having a completely different family group. Not knowing 
the meaning of the item to the individual, it is possible to speculate 
that for those members of the institutional group who have never 
known any continuing family life, the marking of the revised 
item may reflect a desire for some kind of family other than the 
one which has failed to provide family life. 
Item 143 


MPCL - "Parents old-fashioned in their ideas.” 
RPcL - ‘Grown-ups old-fashioned in their ideas." 


and Item 203 


MPCL - "Parents making too many decisions for me." 
RPCL - "People never letting me make up my own mind." 


These have in common the substitution of the more generic words 


"parents 


"! 


"grown-ups" and "people" in the revision for in the 


original. The present situations and past life experiences of the 
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institutional group (presently being in the institution, past 
institutional and/or foster home placements where the personnel 
caring for them may not have been perceived as parent figures) 
would probably make the revised wording more applicable. 

A further consideration is that the institutional group, 
liable to impulsive behavior, finding difficulty in controlling 
immediate pleasure strivings and having come into conflict with 
the agents of society, may perceive the wider environment as 
more inhibiting than do the high school group, for whom parents 
are the major restrictive force. Item 203 

MPCL - "Parents making too many decisions for me." 

RPCL - "People never letting me make up my own mind." 
This explanation may be particularly pertinent to the above item 
noting the difference in degrees between the wording of "too many" 
and "never". 

The response of the institutional group to this item may have 
some close relationship to reality considerations, since institutional 
environments are commonly noted to be more restrictive of personal 
decision-making than the natural family environments. 

A difference involving "principle" versus "action" might be 
seen in items 98, 255 and 200 (see Table lla). 


Item 98 


MPCL - "Restless to get out of school and into a job." 
RPCL - "Want to quit school and work.” 


The wording of the original version suggests consideration of possi- 


bilities, while the revised wording might suggest a desire for 
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immediate action. If the institutional group is, in fact, as 
behaviorally impulsive as their social histories would suggest, 
it may be reasonable to assume a heightened responsivity to 
items suggesting action in lieu of items of more thoughtful 
aspect. 

Aichorn's (1936) comments on the primitive reality 
adaptation and weak or non-existent ego-ideal of the dissocial 
child are pertinent here. 

Item 200 

MPCL - "Being tempted to cheat in classes." 

RPCL - "Cheating in school." 
Similarly, the revised wording in the above item may make this 
less suitable to the high school group, in terms of their expected 
greater involvement with principles and conscience-directed 
thoughts. 

This group might be expected to be somewhat more aware of 
and concerned with factors making for social acceptability and 
may express themselves more freely on items which indicate less 
Overt behavioral extremity than do the revised versions of items 
200 and 255. 

Item 200 

MPCL - "Being tempted to cheat in classes." 
RPCL - "Cheating in school." 


Item 255 


MPCL - "Lacking self-control." 
RPCL - "Can't control what I do." 
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Finally, one might reasonably expect more overt behavior, of the 
type involved in these items, among the institutional group. 

On the next five items under consideration, the increased 
discrimination power of the revisions appears to result from an 
increased use of the revised versions over the original items by 
the high school group, with decreased responsitivity to the 


revised items by the institutional group. 


TABLE 11b 


Content of Discriminating Revised Items 


| 


Item Mooney Problem Revised Problem 
Number Check-List Item Check-List Item 


5 Wanting advice on what to Not knowing what to do 
do after high school after I finish school 


51 Having no suitable place Not having a good place 
to study at home to study 


74 Afraid of close contact Afraid to go out with 


with the opposite sex boys 


97 Needing to know more Want to know what kind 
about occupations of jobs there are 


105 Afraid to speak up in Afraid to speak up in 
class discussions class 
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For these items (45, 51, 74, 97, 105), the revised versions 
appear to be more suitable for the high school group, while the 
institutional group is more responsive to the original version 
(see Table lib). Assuming a greater degree of immaturity among 
the institutionalized girls, one might look for the some 
evidences of the demanding dependency characteristic of the 


immature person. 


Item 45 
MPCL - "Wanting advice on what to do after 
high school." 
RPCL - "Not knowing what to do after I 
finish shcool." 
Item 97 


MPCL - "Needing to know more about occupations.” 

RPCL - "Want to know what kind of jobs there are." 
These items may be explainable on this basis, comparing the possible 
perceived meaning of "wanting advice" versus "not knowing", and 
"needing to know" versus "want to know". Possibly the greater 
self-reliance of the high school group, in contrast to the 
combined dependency-rebellion pattern of the institutional group 
may make the former more likely to respond to the informational 
connotation of "not knowing" and "want to know" than the 


dependency flavored "wanting advice" and "needing to know". 


Item 97 


MPCL - "Needing to know more about occupations.” 
RPCL - "Want to know what kind of jobs there are.’ 
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Item 105 


MPCL - "Afraid to speak up in class discussions." 
RPCL - "Afraid to speak up in class." 


Another aspect, for item 97, in common with item 105 may be the 
tendency of the institutional group, faced with complex wording 
to give "distance", to say what they think is expected. Again, 
the greater self-reliance and realistic concerns of the high 
school group, with more genuine concern for school and future 
might make this group more responsive to the clarified wording 
of the revisions. In this sense, the institutional group may 
have some tendency to comply with perceived expectancies on 
these “less important" topics. The high school group on the 
other hand may take these same topics with sufficient seriousness 


to warrant response to the clearer version. 


Item 51 
MPCL - "Having no suitable place to study at home." 
RPCL - "Not having a good place to study." 

This may have some relevance to the response patterns on the 
above item as well. However, it may be that the institutional 
group is responding to the words "at home" of the original version 
of this item. The concern being indicated by underlining of this 
item may be related to the often repeated desire of many of these 
institutionalized girls to "go home" rather than to any real 
concern with studying. ‘The wider possibilities of "place 


to study at home" may then make the former version more appealing 


to the high school group. 
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Item 74 
MPCL - "Afraid of close contact with the opposite sex." 
RPCL - "Afraid to go out with boys." 

The revision of item 74 would also appear to offer a wider range 
of possibilities than the original form and this may explain the 
increased response of the high school group to the revision. It may 
also be that the more sexually experienced institutional group 
would be aware of the dangers of "close contact with the opposite 
sex" and more confident of the social behaviors involved in going 
“out with boys" than the less experienced high school group. 

The remaining five items showed increased discrimination 
power in the revised version, although the response patterns of 


both groups are in the same direction. 


TABLE lic 


Content of Discriminating Revised Items 


Item Mooney Problem Revised Problem 
Number Check-List Item Check-List Item 


88 Doubting the value of worship Don't know if it is 
ship and prayer any use to pray 


119 Needing to find a part-time Wanting to find a 
job now part-time job 
| o7h | Grades unfair as measures of Marks don't tell what 
| ability I really can do 
| 290 Not using my leisure time Not using my spare 
| welll time too well 
68 Too little chance to Can't read what I 
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Item 68 


MPCL - "Too little chance to read what I 
RPCL - "Can't read what I want.” 


moe 


Both groups make less use of the revised version, slthough 
the high school group so much less so as to increase the 
discrimination power of the item. The wording of ; 
compared to “too littleciance” suggests both ability and time 
and both groups may respond better to the nairowes fapli 
the former. The institutional group, however, responds almost 
as much to the restrictive implications of "can't", which may 
be understood as indicative of some felt resentment of almost 
all controls or as indicative of the stricter institutional 
controls. 

For items 88, 119, 274, 290, both groups made increased 


use of the revised versions (see Table 11c). 


Item 119 


MPCL - "Needing to find a part-time job now." 


RPCL - "Wanting to find a part-time job.” 


With the exception of the above item it would appear that this 
ig explainable on the basis of the simplified wording of the 


revision. 


Item 88 


MPCL - "Doubting the value of worship and prayer." 
RPCL - "Don't know if it's any use to pray." 


Item 274 
MPCL - "Grades unfair as measures of ability.” 
RPCL - "Marks don't teJ1 what I really can do." 
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Item 290 
MPCL - "Not using my leisure time well." 
RPCL - "Not using my spare time too well." 

It is interesting to note that 22% of the institutional 
group mark the revised item 88 while 8% and 14% of them under- 
line items 274 and 290. The high school group, on the other 
hand, make use of items 88, 274, 2900, in 4%, 40%, and 31% of 
the cases respectively. This would seem to indicate, again, 
the reality-orientation of the high school group in contrast 
to the institutional group's somewhat more narcissistic and 
pleasure-oriented concerns. The substitution of the word 
"use" for "value" in the revision of item 88 may be particularly 
appealing to the institutional group, in terms of the felt 


helplessness of the impulse-laden individual. 


Item 119 
MPCL - "Needing to find a part-time job now." 
RECL - "Wanting to find a part-time job." 

The response pattern on the above item may be based on the 
reality considerations, in the sense that while both groups may 
feel some desire for part-time jobs, there may be some realization 
that to use the word "needing" is perhaps to overstate the 
urgency of the case. The rather high proportion (51%) of the 
high school group marking this item seems to point up, once 
again, the somewhat more reality and independence oriented 


pre-occupations of this group. 
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This would be in line with the idea that, for the 
normal child, adolescence is a period characterized by 
a "coming to terms" with the demands of reality as 
represented by the broader society. The dissocial child, 
often engaged in open conflict with society, having little 
inner representation of society's demands to make these 
understood and to prompt relinquishment of immediate 
pleasure for later reality-oriented reward, suffering 
retribution for his pursuit of instinctual gratification, 
may be understandably more concerned with narcissistic 
gratification. In this sense, perhaps the institutional 
group can be seen as still battling with the problem of 
their own needs for primitive gratification, while the high 
school group may be in the process of working out means 
of meeting their own basic, but reality-refined, needs 
within the limits defined by society. 

Some consideration can now be given to the 13 items 
on which the original version discriminated significantly 
between the two groups, while the revised version did not 


do so. 
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TABLE 12 


Content of Non-Descriminating Revised Items 


| 
Item Mooney Problem | Revised Problem 


Number Check-List Item | Check-List Item 


== 


283 Working for most of my Having to pay my own way 
Own expenses 

322 Just can't get some Just can't do some 
subjects subjects 

48 Adjusting to a new school Getting used to a new 

school 

"hak No suitable places to go Nowhere to go on a date 
on dates 

108 So often feel restless in Trouble paying attention 
classes in school 

129 Deciding wheter to go Wondering if I should go 
steady steady 

132 Being timid or shy Being afraid or shy 

158 Not interested in some Not interested in some 
subjects subjects in school 

190 Having feelings of extreme} Being very lonely 


loneliness 


Often have headaches 


Frequent headaches 


Family not having enough 
money 


Family worried about 
money 


Don't like the same 


Not enjoying many things 
things as other people 


other people enjoy 


ee Nothing interesting to do Nothing to do in my 
in my spare time spare time 
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On seven of these, the institutional group made more 
use of the original than the revised version and the high 


school group showed greater responsiveness to the revised 


items. 
Item 108 
MPCL - "So often feel restless in classes." 
RPCL - "Trouble paying attention in school." 
Item 190 


MPCL - "Having feelings of extreme loneliness." 

RPCL - "Being very lonely." 
The simplified wording appears to reduce the degree of the 
feeling expressed in these items, and the greater responsivity 
of the institutional group to the original version may be under- 
stood in these terms. 

Possibly, the better family relationships among the high 
school group would make the stronger wording of "extreme lone- 
liness" less applicable to their feelings. Similarly one would 
expect the academically retarded group to display greater 
responsiveness to the personal dissatisfaction suggested by 
"Peel restless" as compared to the suggestion of concern with 
academic progress in the wording "trouble paying attention" to 


which the reality oriented high school group responds. 


Item 48 


MPCL - "Adjusting to a new school." 
RPCL - "Getting used to a new school." 
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The increased response of the high school group to the 
change of wording from "adjusting" to "getting used to" in 
this item may similarly reflect their acceptance of the school 
as a necessary, if not always pleasant aspect of reality and 
the relative ease with which they can conform to its major 
demands. The institutional group may be expressing their 
difficulties in accepting and conforming with their new milieu 


in choosing the form of the item with the word "adjusting". 


Item 158 
MPCL - "Not interested in some subjects." 
RPCL - "Not interested in some subjects in school." 

On this item the atypicality of the institutional group may 
be seen in their responsiveness to the wider possibilities of the 
original as compared to the narrowing of possibilities to "subjects 
in school" on the revision. The high school group, with sufficient 
freedom from conflict to enable wider interests largely representa- 


tive of their age group, probably feel boredom most often in school. 


Item 71 
MPCL - "No suitable places to go on dates." 
RPCL - "Nowhere to go on a date." 

Similarly, the more unusual experiential background of the 
institutional group might suggest some familiarity with "unsuitable" 
Places; hence their greater response to the original version of 
item 71. The less sexually precocious high school group may not 
consider the "unsuitable" places as within their range of 
possibilities and would respond more frequently to the item form 


of having "nowhere to go on a date." 
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Item 129 
MPCL - "Deciding whether to go steady.” 
RPCL - "Wondering if I should go steady." 

The previously mentioned cleavage between "action" and 
"thought" in the two groups may have some bearing on the 
heightened responsivity of the institutional group to the 
original of this item and of the high school group to the 


revision. 


Item 132 
MPCL - "Being timid or shy." 
RPCL - "Being afraid or shy." 

Possible reasons for the response patterns on this item 
are less clear. One might expect the institutional group to 
respond more to the word "afraid" of the revision rather than 
responding more, as they do, to the original wording of "timid". 
Could it be that their somewhat immature reality-orientation 
their experiences of conflict with society and of the harsher 
aspects of reality, and their expected lack of conscious guilt 
feelings make the institutional group less susceptible to fear 
than to the self-consciousness or social unease suggested by 
the word "timidity"? Another possible explanation is that the 
institutional group has some vested interest in maintaining a 


facade of bravado and thus would not admit to feelings of 


fearfulness. 
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Item 283 
MPCL - "Working for most of my ow expenses." 
RPCL - "Having to pay my own way." 
Item 322 
MPCL - "Just can't get some subjects." 
RPCL - "Just can't do some subjects." 

On these items the greater discrimination power of the 
original is a result of the larger response of the high school 
group (17.7% and 39.9% respectively) to the original version 
of the item. The family ties of this group and consequent 
possibility of dependency may make the original statement of 
item 283 more applicable to their situation than the implication 
of necessity in the words "having to” in their revised form. 

The suggestion of difficulty in understanding implied by the 
words "can't get" in the original item 322 would probably make 
this form more suitable to the high school group than the phrase 
"can't do", with its implied difficulty in willingness or self- 
discipline. It would seem reasonable to assume that the somewhat 
dissocial institutional group may have more difficulty in 
imposing self-discipline and their greater response to the 
revision of this itme may be understandable in these terms. 

On the final four items in which the original version 
proved superior in discrimination power, both groups responded 

in the same direction. However, the responses of the high 
school group so decreased on the revisions of items 63, 67, and 
121 and so increased on the revisions of item 56 (see Table 12) 
as to bring the two groups close together and destroy the 


discrimination power of the item. 
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Item 63 
MPCL - "Family worried about money." 
RPCL - "Family not having enough money." 
With the histories of family poverty within the institutional 
group, it is understandable that they would not respond as often 
to the less necessity-laden suggestion of the wording "enough 


money" of this item. 


Item 121 
MPCL - "Nothing interesting to do in my spare time." 
RPCL - "Nothing to do in my spare time." 
The previously mentioned difficulty of the institutional group in 
investing energy in outside interests may explain their greater 
response to the original of this item; they may have no difficulty 


finding things to do, only difficulty in being interested in them. 


Item 67 
MPCL - "Not enjoying many things other people enjoy." 
RPCL - "Don't like the same things as other people.” 
The reasons for the response pattern on this item are less 
Clear. Perhaps the institutional group perceives the totality 
of the exclusion of shared interests implied in the revised 


wording as an overstatement of the case. 


Item 56 
MPCL - "Frequent headaches." 
RPCL - "Often have headaches." 
A similar trend away from the more strongly stated version, this 
time by the high school group, is seen in this item. Once again, 


the strength of the expression distinguishes the institutional group. 
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Briefly considering the value of these revised items in 
terms of the purpose of the new instrument, it would seem that 
the latter 13 items could have been more usefully left in their 
original form. It is true that the institutional group did 
show increased responsiveness to some of the revised versions. 
However, it would seem that discrimination power, rather than 
the number of responses among the institutional group, should 
be the major criterion. 

Mooney (1950) does state that one of his criteria 
in selecting items for the Mooney Problem Check-List was that 
an item be sufficiently common to be checked frequently in 
large groups of students. This criterion would seem to assume 
paramount importance in considering those items where neither 
the original nor the revision proved discriminating. 

There does remain some question as to whether the fact that 
an item fails to discriminate between the two groups destroys 
its value. One would hardly expect that the institutional group 
would be so entirely atypical or the high school group so 
completely "normal" as to have no problems in common. Since a 
major purpose of a check-list is to allow individuals an 
opportunity to state their problems, a wide range would seem 
of vital concern. The Revised Problem Check-List having the 
further purpose of identifying the concerns of a specific group, 
it would seem necessary, in evaluating specific items for inclusion, 


to give some recognition to both coverage and discrimination power. 


iadj mesa Mivow #t woompatent wea edt 20 aeulann 
ited? at ste ylfvtteas erom deed ove Aluoo ameek ea 
SEB qoo1y Lamoktutlttent sit todd eutt at st — 
andohetey Beatvat edt Yo emoe of cieeuvdlaenee bs. 
ae 

aad¢ Aertet ,tewod soltventoftoalbh sedt aati Btwow ce 
biuode ,quotg fasoisusitent sit ggoms asaaogest to | sede oa vse : 
swodond hep soban edt od 
stistiio ald to sao tadt siste epeb (over) ‘yortooM ° . “ 
ted esw tetd-T6edd me ldei cone eas ant ems gatioston “— 
ni yitneupe tt Bedosde «4 oF stained cchiinastene. prs i. ‘4 
srusac of mae Bivow sotiedize eid? Jeswetadte Yo equotyeetat 
tecties stedw saett seed? gritebiegos of coustroget ¢rsometeg ; 
.aotieniottoal® Bevotg goteivet ef* tom fantytio edt uN 
fad? Tost oft teddeiw OF as nottesnp emoe alesaex ed eer age | Hi 
ayortesed aquota owt sit sesuted odemtmhsoals oF wut — 
jwotm Lenolisgsivesl sdt ted? goeque ylbued atu 0 
ce quoty Loodse ggéd eds to Leolgyita 
» sonle .mommoo ae emet dog ou eved ot 0 oe rs A 


sp 


ca elsublyifat wolle of et tarnedeed'a 


meee Sludw snare obty a (cele atedy aan i pana 
el PP Ned ul ds 
oct aatved tatdntaditd odor Soaver 94 \imteonoo Lattv to 
i‘ - Ars * 
i ey o4 - ve ; ee ny 
Oty ofttosge #, to earxona0® as . crite bt to. | 


Pee, ee ee 


wotevlont sob amete cottage Lamers). os ml 7" a ya Blu 
1 A . 
« SOwWO] not tantwhtoa tb, hia +3 ’ nea 4 10 7 2 @ 


B. New Items 


Of the 65 new items on the Revised Problem Check-List, 45 
proved to discriminate significantly between the two groups, 
thus corroborating hypothesis five. All of the items, with 
the exception of three (none of which were discriminating) 
were marked by a higher percentage of the institutional group 
than the high school group. Since these items were designed 
for the former group, this direction might have been expected. 
However, an examination of the content of these items may 
yield some useful suggestions as to the nature of the 
institutional group and of the differences between the two 
groups. 

While a detailed consideration of each item would be beyond 
the scope of the present discussion, some groupings do suggest 
themselves. It will be noted that several of the discriminating 
items are concerned with overt behavior, of a kind that is 
usually considered impulsive or socially unacceptable. Nine 
of these items involve drinking and/oz 
sexual behavior (see Table 13a) while the remaining six 


involve various forms of dissocial behavior (see Table 13b). 
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TABLE 13a 
Content of Discriminating New Items 


One a cn a nny 


Item 
Number Item 


Getting liquor when I'm not of age. 

Going too far with boys when I drink. 

Taking money for sex. 

Giving in to boys because everybody else does. 
Giving in too easily to boys. 

Being pregnant. 

Trying to pick up boys on the street. 
Drinking. 

Oversexed. 


Afraid I'm an alcoholic. 


TABLE 13b 


Content of Discriminating New Items 


Item 
Number Item 


a me 


Taking things that don't belong to me. 
Wild parties. 

I'11 do anything on a dare. 

I'm a bully and can't help it. 
Getting into trouble with the police. 


Running away. 
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Considering the social unacceptability of the various 
behaviors reported in these items, it is not only interesting 
that the institutional group see these as “problem” behaviors 
but also that they would report these to others (by markiug the 
item). One might hypothesize that the high school group would 
be less likely to underline these items not only because there 
is less incidence of such behavior within that group, but also 
because their orientation toward social approval might make 
them more reluctant to record such behavior of themseives. 

Does the institutional group, then, not require social 
approval? It would seem more likely that this group, having 
been institutionalized for such behaviors, may feel little 
hope of successfully “hiding” their behavior, from themselves 
or others. It would appear that the institutional group seems 
largely impulse-laden, pursuing primitive gratifications in 
lives characterized by lack of sublimation. Their lack of 
socially acceptable interests and activities, 1.e., sublimation, 
has been seen in their responses to previous items. In this 
sense, this group displays the often noted characteristics of 
the delinquent: inability to delay pleasure, impulsivity, 
lack of subliminations, lack of socially approved guiding 
principles for action, overt “unconcern™ with social approval 
and lack of conscious guilt feelings. 

Yet it is noticeable that these behaviors are underlined 
on a Problem Check-List and, as such, are indicated as "problems". 


whatever this may mean to the individual. Does this suggest 
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guilt feelings over the behaviors in question? It well may 


~ 
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However, it may also suggest some tacit acceptance of 
society's judgment of such behavior, e.g., "although I am 
unable to behave differently, I know that my behavior is 
considered wrong". One might speculate on the implications 
for self~image that such a judgment might hold. 

Such a self-report might, however, be considered 4 
positive sign for rehabilitation in the sense that it may 
indicate at least some acceptance or recognition of, if not 
necessarily indentification with, societal standards and 


judgments. 


Item 33 


RPCL - "Feeling that I've let people down." 


Item 13 


RPCL —- "Cantt make friends with che nice kids.” 


There is at least some indication of identification with 
social values in item 33 and further indication of recognition 


of social rejection in item 13. 


Item 118 


RPCL - “Taking things that don't belong to me.” 


Item 278 


RPCL - “Getting into trouble with the police." 
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It will be noticed that only two of these item, (118, 276) involve behavior 
or situations that would be legally classified ac "delinquent" 
although most of these behaviors might be called delinquent or 


dissocial by the social psychologist. 


TABLE 13c 


Content of Discriminating New Items 


Feeling that I've let people down. 
Wanting to get away where no one knows me. 


Ashamed of so many things about myself. 


Wanting to start my life over again. 


Sometimes feel as though I hate myself. 
Wish I was a boy. 


Can't forget my past. 


Another grouping which might be made for purposes of inter- 
pretation is that of those items which appear to have some 
indication of regret over past behavior and dissatisfaction with 


self and/or current life situation, (see Table 13c). 


Item 203 


RPCL - "Wish I was a boy.” 
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65. 


While this item may have other obvious interpretations, 
in the context of the other items and considering the high 
percentage underlining it (26%), it may be reasonable to 
interpret this as indicating a desire on the part of the 


individual to be anything other than the present self. 


Item 153 


RPCL - “Afraid I'm an alcoholic." 


The indications of a fear somewhat unusual for this age 
group in this item may be a further instance of the self being 
held in such low esteem that such derogatory self-labels are 


possible. 


Item 58 


RPCL - "Ashamed of so many things about myself.” 


Item 163 


RPCL - "Sometimes feel as though I hate myself." 


It is of note that both these items directly stating self- 


derogation are marked by one-third of the institutional group. 


Item 33 


RPCL - "Feeling that I've let people down." 


Item 53 


RPCL - “Wanting to get away where no one knows me." 


Item 98 


RPCL - "Wanting to start my life over again." 
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With 50% of this group underlining item 33, it is hardly 
surprising to find over one-third of the group indicating 

a desire for a new beginning to their life (items 53 and 98). 
These indications of lowered self-esteem in the institutional 
group would seem to fit in with Friedenberg's (1959) thesis 
that the rebellious adolescent eventually comes to accept 
society's negative judgment of himself. How much more might 


this prove to be so for the dissocial adolescent! 


TABLE 13d 


Content of Discriminating New Items 


Number Ttem 


13 Can't make friends with the nice kids. 

33 Feeling that I've let people down 

78 Wishing other people would let me alone. 

133 Feeling that no one really cares what happens 

to me. 

263 Feeling that I can't trust people. 

288 Wishing people would stop trying to help me. 
23 Wanting to hurt other people. 

43 Sometimes feel like smashing things. 

103 Not caring what other people think. 


188 I'm a bully and can't help it. 
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Considering the foregoing, it is hardly startling to find 
the institutional group responding to those items relating to 
dissatisfaction with relationships with other people (13, 33, 
78, 133, 263, 288) and aggressive urges (23, 43, 103, 188) 


(see Table 13d). 


Item 78 


RPCL - "Wishing other people would let me alone." 


Item 288 


RPCL - "Wishing people would stop trying to help me." 


These items are particularly interesting, as they seem to 
indicate some desire to be free of the "helpfulness”™ of others. 
Perhaps, to this group, attempts to "help" them are perceived 


as further evidence of their present unacceptability and lack 


of worth. 
Item 133 
RPCL - "Feeling that no one really cares what happens 
to me." 
Item 263 


RPCL - "Feeling that I can't trust people." 


The response to these items may be related, as well, insofar 


as the group's lack of trust in others may lead to suspicion of 


the motives of the "helpers". 


Item 33 


RPCL - "Feeling that I've let people down." 
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Item 103 


RPCL - "Not caring what other people think." 


It may appear that these items are somewhat contradictory 
and they may point to different attitudes of different individuals 
within the group. However, item 103 may be an attempt at a 


facade of unconcern toward the negative judgements of others. 
TABLE 13e 


Content of Discriminating New Items 


Item 
Number Item 


Member of my family in jail. 

Ashamed of my father or mother. 

Not ever seeing my parents. 

Having to choose between parents and boy friend. 
Not being loved by my parents. 

Can't get along with my father or mother. 


Wondering who my mother (or father) is. 


Item 23 


RPCL - “Wanting to hurt other people.” 


If the degree of openly expressed aggressive urges toward others is 
surprising (see item 23 particularly), the response to the items 
reflecting unsatisfactory or totally lacking family life (see 


Table 13e) may provide some explanation for this. 
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The contrast with the high school group is striking when 
it is noted that less than 9% of the high school group responds 
to any of the items reflecting disruptive family relations, 
while the response of the institutional group is as high as 32%. 
Again one notes the coupling of familial deprivation and 
uncontrolled behavior that is frequently mentioned in the 


literature on delinquency. 


TABLE 13f 


Content of Discriminating New Items 


Item 
Number 


Knowing that my friends don't do the right 
things. 


Being in with a bad crowd. 
Wild parties. 
Giving in to boys because everybody else does. 


Can't make friends with the nice kids. 


Item 248 


1 


RPCL - "Wanting a baby of my own.’ 


Item 298 


RPCL - "Wanting to get married right now." 


1 7 : 

7 =) i o 

ged sativa at Woy foorive gt ont tbe tonstnod we 
Fe 


abuogge? WwOsg Leonie St sate to Xe Ke edt oot 
.enokte let gt inet avbtquats grttoecton sang 9 


u Wy, 
aoe Tee a om ”% 5) 


ASE ae dais es ef query Lenotius teens odd to vn 
7 


bas aoitevisqes fellimet Yo sal iquoo 7 . 


is is 


acld a pana tins yftmoupest ef sade wolvatied 


soapnnb utes 
rer SUA 


anesl wok golzeutmbtogi® Io Jasiaod 


: 
{ or j Siesta 


: 


atl 


Sige ott of + 08 abastit ‘os ted sitenatt 
a eal 


.budio bad 6 didi ot goted 
sale \bodyisvs seunced ayod of af gnivin 


WW 
© 
rr 


abl soko odd ditty abaere? edes t'aaD | 
| | | 
| 
" woo site ho fy 
| yieta 
o> A: - 


70. 


A further indication of the felt affectional deprivation 
of the institutional group might be seen in their response to 
the above items. One final comment on the new items might be 
made in regard to the items concerned with "bad company" 

(see Table 13f). 

Although the influencing of behavior by "bad" associates 
is sometimes seen as a precipitating rather than as a causal 
factor in dissocial behavior, it might be hypothesized (parti- 
cularly in view of the response to item 13 in this context ) 
that such associations, once formed, set up a vicious cycle 
toward further dissocial behavior. In view of the material 
suggesting somewhat deprived backgrounds among the institutional 
group, it appears that one could interpret their responses to 
the "family" and "bad company" items as indicating the presence 
of “sociological delinquents" within this group. 

In view of the number of discriminating items and the 
relatively high response of the institutional group among the 
new items, it might be reasonably argued that these items are 
of considerable value in tailoring an instrument for the institutional 
group. A further indication of the differences between the two 
groups and of the suitability of the items for the institutional 
group only will be seen in the fact that on 13 of the discrimi- 
nating new items there was not a single response from within the 


high school group. 


With regard to the non-discriminating items, Mooney's criterion 
of choosing some items on the basis that they be ". . . serious 
enough to be important in individual cases” may have to be used. 


While Jones (1953) criticizes this approach, it would appear that 
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in an instrument designed for counselling purposes, there may be 
real value in including an item such as 293 even if, as in this case, 
only one person finds it applicable. Also, among those items in 
which the differences were not sufficiently large to yield signi- 
ficance with this number of subjects, further study with larger 
groups might show some to be discriminating. 

It would appear that it is on the new items that the differences 
between the two groups show up most markedly. On this basis 
alone, it would seem that there is some justification for 
evaluating the institutional group as somewhat different from 
a normal group. It would seem that analysis of the items marked 
gets at the differences between the groups where an overall 
quantitative measurement fails to show these. Evaluation of 
the Revised Problem Check-List in these terms suggests that this 
instrument does have some advantages over the Mooney Problem 
Check=List. 

However, further work on the former instrument would be 
necessary before any conclusive results could be reached, 
particularly among the revised items, discarding or revising 
as seems necessary. Reliability, validity, and cross-sampling 
studies would seem of vital importance and might be given as 
suggestions for further research. It might be of particular 
interest to administer the Revised Problem Check-List to other 
dissocial groups, such as institutionalized legal delinquents, 
on the expectation that the differences tapped might hold 


consistent for dissocial adolescents in general. 
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Item 68 


RPCL - "Giving in to boys because everybody else does." 


By re-wording certain items (for example item 68) the 
instrument might also be tried with adolescent boys. For the 
present, all that can be said is that, in terms of the results of 
an item analysis, the Revised Problem Check-List seems, in 
some ways, to be more suitable than the Mooney Problem Check-List 


for the girls in the Good Shepherd Convent. 
C. Retained Items 


Before concluding, some further examination of the differences 
between the two groups might be made by looking at those items on 
the Revised Problem Check-List retained from the Mooney Problem 
Check-List which seem to be "characteristic" of each group, using 
the criterion that they be underlined by at least 50% of the 


relevant group on both tests. 


Item 26 


1 


MPCL, RPCL - “Losing my temper.’ 


Item 30 


MPCL, RPCL - "Worrying" 


Item 140 


MPCL, RPCL - "Sometimes wishing I'd never been born." 


For the institutional group, these items are characteristic 


in this sense (see Table 10). 
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Item 50 


MPCL, RPCL - "Not spending enough time in study." 


The one item similarly characteristic of the high school group 
is the above (see Table 10). 

The difference in the content of these items on which there 
appears to be a relatively high degree of consensus within each 
group is striking. It would seem that the items characterising 
the institutional group are all concerned with negative feelings 
of self-judgement, perhaps reflecting the largely narcissistic 


orientation of this group. 


Item 26 


MPCL, RPCL - "Losing my temper." 


It seems predictable that a reasonable proportion of all 
adolescents would respond to this item (note that one third of 
the high school group responds to this item) considering the 
normal rebellion characteristic of adolescents. However, a 
significantly greater proportion of the institutional group 
responds to this item, suggesting rebelliousness and difficulties 


with self-control beyond normal boundaries. 


Item 30 


MPCL, RPCL - "Worrying." 


A similar picture is presented by the responses to this item. 
Considering adolescence as a time of particular stress, it is 
notable only that the institutional group seems to be either 


subjected to greater strain by their environments or to be more 
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sensitive to stress than the high school group. In view of the 
disruptive, deprived backgrounds within the institutional group 
and the conflict with society engendered by their poor behavioral 
controls, it could be that the institutional group have more 


cause for worry than the high school group. 


Item 140 


MPCL, RPCL - "Sometimes wishing I'd never been born." 


This item presents a somewhat different pattern, being 
responded to by a relatively small percentage of the high school 
group. This item, with its suggestion of bitter unhappiness 
with the present situation and hopelessness as to possibility 
of change seems a somewhat sorry commentary on the state of 
mind of the institutional group. The possible elements of 
self-pity or self-dramatization in the item may have some bearing 
on the fact that even a rather small proportion of the high school 


group respond to it. 


Item 50 


MPCL, RPCL - “Not spending enough time in study." 


A rather striking contrast to these somewhat negative narcis- 
sistic concerns of the institutional group is seen by examining 
the content of the item characteristic of the high school group 
(item 50). The fact that the high school group reaches some 
concensus on an item relating to academic achievement seems 
indicative of the reality orientation and acceptance of societal 


values (of which education is a highly esteemed one) characteristic 


of this group. 
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Regardless of variations in individual problems within the 
high school group, it would seem that they are relatively united 
in concern for success in school. The institutional group, 
although a relatively large proportion include academic success 
among their other concerns, reach this degree of concensus over 
problems quite different in nature. In this light, it would 
seem reasonable to assume that actual differences do exist between 
the two groups. 

In conclusion, perhaps the most fitting comment on the 
inferences drawn from the results would be to refer to Jones' 
(1950) statement: 

", . . the interpretation of group differences is by 
no means simple, but the availability of data would 
at least assist in forming hypotheses." 


(Italics ours). 
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CHAPTER VI 


SUMMARY AND CONCLUSIONS 


This study emerged out of an attempt to adapt the Mooney 
Problem Check~List to meet the needs of a group of institutionalized 
adolescent girls. It was hypothesized that this deprived, exper- 
ilentially atypical group would respond to the simplified wording 
and more relevant content of the Revised Problem Check-List by 
underlining more items on it than on the Mooney Problem Check- 
List. Normal adolescent girls from a regular high school class 
were expected to do the reverse. 

The institutionalized girls were expected to underline a 
greater total number of problems than the high school girls, 
on the expectancy that a group which had been institutionalized 
because of behaviour problems would indicate more problems than 
a normal group. It was further hypothesized that an item analysis 
would show certain items to discriminate between the two groups, 
particularly with regard to the revised and new items on the 
Revised Problem Check-List, with the institutional group responding 
more to the latter. 

The results indicated that the institutional group marked a 
greater total number of problems, the difference being statistically 
significant. It was concluded from this that any differences in 
problems between the two groups would be quantitative as well as 
qualitative. The hypothesis relating to the institutional group 


responding more to the Revised Problem Check-List was rejected; 
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the hypothesis that the high school group would respond to more 
items on the Mooney Problem Check-List was accepted. Thus overall 
quantitative evaluation seemed to suggest no increased suitability 
of the revised instrument for the institutional group. 

However, an item analysis did show many discriminating items. 
Of the 65 new items, 45 proved to be discriminating. In every 
case, a greater percentage of the institutionalized than of the 
high school group marked these items. Several revised items proved 
discriminating where the original form of the item had not been 
discriminating. Some of these items proved the reverse. 

The nature of the discriminating items marked most heavily 
by the respective groups suggested definite differences in the 
nature of their problems. The institutional group indicated problems 
of anti-social behaviour, family difficulties, and feelings of low 
self-esteem and depression in far greater degree than the normal 
subjects. This meets the expectancy that a behaviour problem group 
would indicate more problems of an intensely conflicting and personal 
nature than would a normal group. The high school group characteristi- 
cally indicated "socially desirable" problems, directed more toward 
the social and educational areas. 

The major conclusions of this study are that the institutionalized 
adolescent girls do differ from normal adolescent girls in the nature 
of their self-perceived and self-reported problems and that the 
instrument adapted for the institutional group does appear to be, 


in many respects, more suitable for them. 
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CHAPTER VII 
RECOMMENDATIONS 


This study has drawn the institutionalized group from 
only one institution. Sampling from other institutions 
would increase the probability that the conclusions would 


have some broad significance. 


In any further study using various institutionalized 
groups, it would be particularly useful to compare the 
responses of legal delinquents in “reform schools" with 


those of adolescents in institutions for behaviour problems. 


The institutionalized subjects in this study appear to 

fall into three groups; those from the deprived family 
which is tolerant of anti-social behaviour, those with 
backgrounds of institutional and/or numerous foster home 
placements, and those from families to whom their behaviour 
is unacceptable. If further study is contemplated, it would 
seem desirable to give separate consideration to these 


three groups. 


In order to make any complete evaluation of the revised 
instrument, reliability and validity studies would have 
to be undertaken. Also, norms would be useful, particularly 
if local norms could be gathered for both institutionalized 


and normal groups. A complete item analysis and further 
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adaptation of the revised instrument in terms of the 
results would be required. ‘The availability of normative 
data on various institutional groups would assist in the 


refinement and broadening of the instrument. 


Study of response styles and the "social desirability” 

of items has not been within the scope of the present 
study. Further research would require investigation of 
these areas, in view of the apparent influence of "social 


desirability” upon the responses of the groups. 


A study investigating the subjects' comprehension of 
individual items and reasons for responding to individual 
items would be most useful in identifying stimulus and 
response ambiguity in the check-list technique. The 
reduction of such ambiguity and knowledge of the probable 
meaning of an item to most subjects (both behaviour problem 
adolescents and normals) would be essential to the develop- 
ment of an improved instrument. The development of more 
sensitive instruments via which the antisocial adolescent 
can communicate his problems would be of considerable value 
in the understanding and treatment of these children. There 
does appear to be a general need for the development of more 
sensitive and appropriate instruments of various kinds than 


those presently available for the anti-social adolescent. 
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APPENDIX 1. 


MOONEY PROBLEM CHECK~LIST 
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MOONEY PROBLEM CHECK LIST 
Ross L. Mooney ——o 
. SCHOOL 
Bureau of Educational Research FORM Se 
Ohio State University - FLE 
ee MOPAR IRE SEND EES ate caja eens moat rxae d cheies ca pnd onan eaten 2utusee tases wets esevardOseo9vAihatsasseie OW cnc: 0 Ss =A 
Your class, or the number | 
I ET 1 ALA assis seg sans severe nnseas vahapes cach a asiaduase dy sved'aivaisy cuedebebsaaiwednuéadénpineiaoeedesantons 
SEG CO I SRR oe ee es 
Name of the person to whom 
RAT ERE SERN BLS SV iy incr pga cdyaen a dew hsp sidan vec ddiien ta arn vialdbydainpeaers xin eon teams Lorem eieseeesahe 
Your name or other identification, 
LE RE ee ee ee een ne ee 
RR Gel ec cvsiasesine nen ate ncaa nadaass 
DIRECTIONS 
This is not a test. It is a list of problems which are often troubling students of your age—problems 


of health, money, social life, home relations, religion, vocation, school work, and the like. Some 
of these problems are likely to be troubling you and some are not. As you read the list, pick out 
the problems which are troubling you. There are three steps in what you do. 


ist Step: Read through the list slowly, and when you come to a problem which suggests some- 
thing which is troubling you, underline it. For example, if you are troubled by the fact that 
you are underweight, underline the first item like this, “1. Being underweight.” Go through 
the whole list in this way, marking the problems which are troubling you. 


econd Step: When you have completed the first step, look back over the problems you have 
underlined and pick out the ones which you feel are troubling you most. Show these problems 
by making a circle around the numbers in front of them. For example, if, as you look back 
over all the problems you have underlined you decide that “Being underweight” is one of 
those which troubles you most, then make a circle around the number in front of the item, 


like this, “ Being underweight.” 


Third Step: When you have completed the second step, answer the summarizing questions on 


pages 5 and 6. 


Copyright 1950. All rights reserved. 
)-125T The Psychological Corporation | | 
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First Step: Read the list slowly, and as you come to a problem which troubles you, underline it. 
Page 2 


enn 


Being underweight 
Being overweight 
Not getting enough exercise 


. Getting sick too often 


Tiring very easily 


. Needing to learn how to save money 


Not knowing how to spend my money wisely 


. Having less money than my friends have 
. Having to ask parents for money 
. Having no regular allowance (or income) 


. Slow in getting acquainted with people 
. Awkward in meeting people 


Being ill at ease at social affairs 
Trouble in keeping a conversation going 


. Unsure of my social etiquette 


. Having dates 
. Awkward in making a date 
. Not mixing well with the opposite sex 


Not being attractive to the opposite sex 


. Not being allowed to have dates 


. Getting into arguments 

. Hurting people’s feelings 
. Being talked about 

. Being made fun of 

. Being “different” 


. Losing my temper 

. Taking some things too seriously 
. Being nervous 

. Getting excited too easily 

. Worrying 


. Not going to church often enough 

. Not living up to my ideal 

. Puzzled about the meaning of God 

. Doubting some of the religious things I’m told 


Confused on some of my religious beliefs 


Worried about a member of the family 
Sickness in the family 
Parents sacrificing too much for me 


. Parents not understanding me 
. Being treated like a child at home 


. Unable to enter desired vocation 

. Doubting the wisdom of my vocational choice 

. Needing to know my vocational abilities 

. Doubting I can get a job in my chosen vocation 
. Wanting advice on what to do after high school 


. Missing too many days of school 

. Being a grade behind in school 

. Adjusting to a new school 

. Taking the wrong subjects 

. Not spending enough time in study 


. Having no suitable place to study at home 
. Family not understanding what I have to do in school 
. Wanting subjects not offered by the school 
. Made to take subjects I don’t like 

. Subjects not related to everyday life 


. Frequent headaches 

. Weak eyes 

. Often not hungry for my meals 
. Not eating the right food 

. Gradually losing weight 


. Too few nice clothes 

. Too little money for recreation 

. Family worried about money 

. Having to watch every penny I spend 
. Having to quit school to work 


. Not enough time for recreation 

. Not enjoying many things others enjoy 

. Too little chance to read what I like 

. Too little chance to get out and enjoy nature 
. Wanting more time to myself 


. No suitable places to go on dates 

. Not knowing how to entertain on a date 

. Too few dates 

. Afraid of close contact with the opposite sex 
. Embarrassed by talk about sex 


. Wanting a more pleasing personality 

. Not getting along well with other people 
. Worrying how I impress people 

. Too easily led by other people 

. Lacking leadership ability 


. Daydreaming 

2. Being careless 

. Forgetting things 

. Being lazy 

. Not taking some things seriously enough 


. Parents making me go to church 

. Disliking church services 

. Doubting the value of worship and prayer 
. Wanting to feel close to God 

. Affected by racial or religious prejudice 


. Not living with my parents 

. Parents separated or divorced 

. Father or mother not living 

. Not having any fun with mother or dad 
. Feeling I don’t really have a home 


. Needing to decide on an occupation 


Needing to know more about occupations 
Restless to get out of school and into a job 


Can’t see that school work is doing me any good 
. Want to be on my own 


. Not really interested in books 

. Unable to express myself well in words 
. Vocabulary too limited 

. Trouble with oral reports 

. Afraid to speak up in class discussions 


. Textbooks too hard to understand 
. Teachers too hard to understand 
. So often feel restless in classes 

. Too little freedom in classes 

. Not enough discussion in classes 


J. Not as strong and healthy as I should be : 
12. Not getting enough outdoor air and sunshine 
J3. Not getting enough sleep 

4. Frequent colds 

Jb, Frequent sore throat 


16, Wanting to earn some of my own money 

17. Wanting to buy more of my own things 

118. Needing money for education after high school 
119, Needing to find a part-time job now 

0. Needing a job during vacations 


1. Nothing interesting to do in my spare time 
122, Too little chance to go to shows 

193, Too little chance to enjoy radio or television 
194, Too little chance to pursue a hobby 

195, Nothing interesting to do in vacation 


196. Disappointed in a love affair 

7. Girl friend 

8. Boy friend 

129. Deciding whether to go steady 

130. Wondering if [ll find a suitable mate 


31, Slow in making friends 

132, Being timid or shy 

33, Feelings too easily hurt 

34, Getting embarrassed too easily 
135. Feeling inferior 


96, Moodiness, “having the blues” 

37, Trouble making up my mind about things 
138, Afraid of making mistakes 

139. Too easily discouraged 

40, Sometimes wishing I'd never been born 


4], Wondering how to tell right from wrong 

149. Confused on some moral questions 

143, Parents old-fashioned in their ideas 

144, Wanting to understand more about the Bible 

145, Wondering what becomes of people when they die 


146. Being criticized by my parents 

147. Parents favoring a brother or sister 
148. Mother 

149. Father 

150. Death in the family 


151. Choosing best subjects to take next term 

152, Choosing best subjects to prepare for college 
138, Choosing best subjects to prepare for a job 

154. Getting needed training for a given occupation 
155, Wanting to learn a trade 


156, Not getting studies done on time 
157. Not liking school 

158, Not interested in some subjects 

159, Can’t keep my mind on my studies 
160, Don’t know how to study effectively 


161. Not enough good books in the library 

162. Too much work required in some subjects 
163. Not allowed to take some subjects I want 
164, Not getting along with a teacher 

165. School is too strict 


166. 
167. 
168, 
169. 
170. 


171. 
172. 
173. 
174. 
175. 


176. 
177. 
178. 
179. 
180, 


181, 
182, 
183. 
184. 
185. 


186. 
187. 
188. 
188. 
190. 


191. 
192. 
193. 
194, 
195. 


196. 
197. 
198. 
199. 
200. 


201. 
202, 
208. 
204. 
205. 


206. 
207. 
208, 
209. 
2190. 


211. 
212. 
213. 
214, 
215. 


216. 
217. 
218. 
219. 
220. 


Poor complexion or skin trouble 
Poor posture 

Too short 

Too tall 

Not very attractive physically 


Living too far from school 

Relatives living with us 

Not having a rcom of my own 
Having no place to entertain iniends 
Having no car in the family 


Not being allowed to use the family car ° 

Not allowed to go around with the people I like 
So often not allowed to go out at night 

In too few student activities 

Too little social lite 


Being in love 

Loving someone who doesn’t love me 
Deciding whether I'm in love 
Deciding whether to become engaged 
Needing advice about marriage 


Being criticized by others 

Being called “high-hat” or “stuck-up” 
Being watched by other people 
Being left out of things 

Having feelings of extreme loneliness 


Afraid to be left alone 

Too easily moved to tears 

Failing in so many things I try to do 
Can’t see the value of most things I do 
Unhappy too much of the time 


Can’t forget some mistakes I've made 
Bothered by ideas of heaven and hell 
Afraid Ged is going to punish me 
Troubled by the bad things other kids do 
Being tempted to cheat in classes 


Being an only child 

Not getting along with a brother or sister 
Parents making too many decisions for me 
Parents not trusting me 

Wanting more freedom at hame 


Deciding whether or not to go to college 
Needing to know more about colleges 
Needing to decide on a particular college 
Afraid I won’t be admitted to a college 
Afraid Yl never be able to go to college 


Trouble with mathematics 

Weak in writing 

Weak in spelling or grammar 

Trouble in outlining or note taking 
Trouble in organizing papers and reports 


Classes too dull 

Teachers lacking personality 

Teachers lacking interest in students 
Teachers not friendly to students 

Not getting personal help from the teachers 


221. Trouble with my hearing 

222. Speech handicap (stuttering, etc.) 

223. Allergies (hay fever, asthma, hives, etc.) 
224, Glandular disorders (thyroid, lymph, etc.) 
225. Menstrual or female disorders 


226. Parents working too hard 

227. Not having certain conveniences at home 
228. Not liking the people in my neighborhood 
229. Wanting to live in a different neighborhood 
230. Ashamed of the home we live in 


281. Wanting to learn how to dance 

232. Wanting tc learn how to entertain 

233. Wanting to improve myself culturally 

934, Wanting to improve my appearance 

285. Too careless with my clothes and belongings 


936. Going with someone my family won't accept 
987. Afraid of losing the one I love 

938. Breaking up a love affair 

289. Wondering how far te go with the opposite sex 
240. Wondering if Tll ever get married 


941. Wanting to be more popular 

242. Disliking someone 

948. Being disliked by someone 

844. Avoiding someone I don’t like 

245. Sometimes acting childish or immature 


246. Being stubborn or obstinate 
347. Tending to exaggerate too much 
248. Waving bad luck 

249, Not having any fun 

250. Lacking self-confidence 


951. Sometimes lying without meaning to 
952. Swearing, dirty stories 

258. Having a certain bad habit 

254. Being unable to break a bad habit 
955. Lacking self-control 


256. Clash of opinions between me and my parents 
257. Talking back to my parents 

258. Parents expecting too much of me 

259. Wanting love and affection 

260. Wishing I had a different family background 


261. Lacking training for a job 

262. Lacking work experience 

263. Afraid of unemployment after graduation 
264. Doubting ability to handle a good job 
265. Don’t know how to look for a job 


266. Don't like to study 

267. Poor memory 

268. Slow in reading 

269. Worrying about grades 

270. Worrying about examinations 


271. Teachers not considerate of students’ feelings 
272. Teachers not practicing what they preach 
278. Too many poor teachers 

974, Grades unfair as measures of ability 

275. Unfair tests 


Second Step: Look back over the items you have underlined and circle 
the numbers in front of the problems which are troubling you most. 


276. Poor teeth 

277. Nose or sinus trouble 

278. Smoking 

279. Trouble with my feet 

280. Bothered by a physical handicap 


281. Borrowing money 

282. Working too much outside of school hours 
288. Working for most of my own expenses 
284. Getting low pay for my work 

285. Disliking my present job 


286. Too little chance to do what I want to do 
287. Tos little chance to get into sports 

288. No good place for sports around home 
289. Lacking skill in sports and games 

290. Not using my leisure time well 


291. Thinking too much about sex matters 
292. Concerned over proper sex behavior 
293. Finding it hard to control sex urges 
294, Worried about sex diseases 

295. Needing information about sex matters 


296. Being too envious or jealous 

297. Speaking or acting without thinking 

298. Feeling that ncbody understands me 
299, Finding it hard to talk about my troubles 
800. No one to tell my troubles to 


801. Too many personal problems 

802. Having memories of an unhappy childhood 
803. Bothered by bad dreams 

304. Sometimes bothered by thoughts of insanity 
805. Thoughts of suicide 


306. Sometimes not being as honest as I should be 
807. Getting into trouble 

808. Giving in to temptations 

809. Having a troubled or guilty conscience 

810. Being punished for something I didn’t do 


811. Friends not welcomed at home 

312. Family quarrels 

818. Unable to discuss certain problems at home 
314, Wanting to leave home 

815. Not telling parents everything 


816. Not knowing what I really want 
817. Needing to plan ahead for the future 
818. Family opposing some of my plans 
819. Afraid of the future 

320. Concerned about military service 


821. Getting low grades 

$22, Just can’t get some subjects 
323. Not smart enough 

824. Afraid of failing in school work 
825. Wanting to quit school 


326. School activities poorly organized 

327. Students not given enough responsibility 
$28. Not enough school spirit 

329. Lunch hour too short 

830. Poor assemblies 


‘ 


Third Step: Pages 5 and 6 


ik 
3. Would you like to have more chances in school to write out, think about, and discuss matters of personall| 
concern: to youn. ae: Yes See, No. Please explain how you feel on this question. 


4. If you had the chance, would you like to talk to someone about some of the problems you have marked 


On stheslistt ier. ee YES. qaeeeceee No. If so, do you have any particular person(s) in mind with whom yor 
would like to talk? «0... PY CS. ay .cati No. 
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Appendix 34 


SOCIAL HISTORY 


NAME OF CHILD: Ann M. 
Birth place Alberta 
Birth date 1946 
Racial Origin English 
Religion Roman Catholic 
FATHER : James M, 
Birth place Alberta 
Racial Origin English 
Occupation Lawyer 
Religion Roman Catholic 
MOTHER : Mary M. 
Birth place Alberta 
Racial Origin English 
Education Grade 12 Commercial 
Religion Jewish 
Marital status Married 19l15 
SIBLINGS : 
Darlene 1917 
Sylvia 1952 
Samuel 1953 


Darlene and Ann quarrel a great deal and Darlene is quite disgusted 
with Anne's behaviour. Apparently Ann has stolen some money from Darlene on 
various occasions. There seems to be considerable rivalry between the two 
girls. Darlene is quite a model child and is her mother's favourite. The 
younger children are mostly unaware of the difficulties that Ann has been in 
and show little hostility towards her. 


FAMILY BACKGROUND: 


The parents appear to be attempting to live beyond their income. Mrs. 
M, works, stating that she wants to get her mind off her troubles. However, 
the fact that the family appears to be deeply in debt would suggest that she 
does so for economic reasons. The parents are quite affectionate toward one 
another, and according to the mother there is no friction between them. 
However, Ann appears to have been the cause of some discord between the 
parents. Ann gets along with her father quite well and he has been more 
sympathetic and tolerant of her behaviour. Ann hates her mother and would 
do anything to hurt her. She sneers at her and has attacked her on one 
oceasion, The mother has no use for Ann. She states that her other 
children have never caused her problems and that Ann has alwavs been 


~ 


Appendix 3a (cont'd. ) 


. t . 
"different". Mrs. M. sees no connection between Ann's behaviour and the 
family relationships. The father appears to take his wife's side in this 
conflict. 


CONDITIONS LEADING TO WARDSHIP: 


The case was referred in 1959. Ann had stayed out until 2:00 p.m. the 
previous Friday and Saturday, and had stayed out all day Sunday. She was 
apprehended by the City Police and taken to the Good Shepherd Convent. For 
the past five years Ann has been involved in continuous theft with no 
apparent reason for stealing. 


PLACEMENT HISTORY OF CHILD: 


Upon apprehension Ann was placed in the Good Shepherd Convent. While 
there she refused to see or even telephone her parents. She was then placed 
in Mount Royal College in Calgary. She ran away from there and was 
apprehended by the police and placed in the Maude Riley Institute in Calgary. 
rom there Ann was returned home. At first she seemed to respond well to 
discipline. However, one night, after being sent to bed, Ann went out the 
bedroom window and did not return until 7:00 in the morning. After this 
there were bitter family quarrels almost continually. Finally Mr. & Mrs. M, 
placed Ann in the Good Shepherd Convent. According to the Sisters, when 
Ann was disciplined, she immediately revolted. These periods of rebellion 
would alternate with periods of very good behaviour. At the end of the 
school term, Ann went home for a week, She secured a job and things went 
well until she was fired. According to the employer, Ann went around 
telling the girls that it did not matter whether you worked fast or slow, 
you obtained the same wage, and therefore why strain yourself. When she 
stole some money from petty cash, the employer fired her. The Sisters then 
found her some baby sitting jobs. These did not work out as Ann would lock 
the children out of the house and then entertain her friends and party. She 
ran away from the second baby sitting job and when found was in possession 
of a stolen wallet. In August, her name was given as a member of a shop 
lifting ring. She admitted theft of the purse and its contents, and also 
articles stolen from various stores. Ann takes all this very lightly and 
just laughs about it. She is concerned about finishing her education, and 
arrangements were made to have her finish her Grade 12 at the Good Shepherd 
Convent. One day, while out shopping with her mother, she became angry 
when her mother refused to buy something she wanted, and disappeared. Two 
days later Mr. M. reported to the police that his daughter and a half breed 
girl had ransacked the house. After an extensive search Ann was found 
hiding in a garage in the West End. She was placed in the Good Shepherd 


Home. 
EDUCATION: 


Presently taking Grade 12. 
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Appendix 3a 


APPEARANCE AND PRRSONALITY : 


Ann had many friends, and brought them home often. She was interested 
in art, reading, horseback riding and was active in school clubs. In 1959 
she began associating with bad companions. She is not patient except with 
little children. She is neither timid nor shy, but stubborn, sensitive but 
would never show it, very rude when asked to do something, cannot take the 


answer "no", and can be very sweet at times. She smokes, but does not use 
alcohol. Is clean most of the time. 
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Appendix 3b 


NAME OF CHILD: 


Birth date: 
Birth Place: 
Racial Origin: 
Religion: 


FATHER: 


Birth Place: 
Racial Origin: 
Occupation: 


MOTHER: 


Birth Flace: 
Racial Origin: 
Religion: 
Occupation: 
Marital Status: 


SIBLINGS : 


Gordon 
Raymond 
Carol 
Gerald 
Alice 


SOCIAL HISTORY 
Mary L. 


193 

Alberta 

Chinese and White 
Protestant 


Uliti nN, 


British Columbia 
Chinese 
Cook 


Nancy L. 


Alberta 
White 
Protestant 
Waitress 
Single 


19h2 
19) 
1916 
19117 
19,8 


The three youngest children were surrendered for adoption. 


FAMILY BACKGROUND: 


In 19,7 the authorities were notified of the deplorable conditions 


surrounding Nancy L.'s children, They discovered a one room shack 


extremely filthy, with beer bottles scattered inside and out. 


were in sight and there was very little food. 
children alone for days at a time while she was partying. 
promiscuous having had six children out of wedlock, by at least four 


different men, 


CONDITIONS LEADING TO WARDSHIP: 


In 1943 the L. children were made temporary wards due to the poor 
The Court allowed the children 


physical care and neglect by their mother. 
to remain with Mrs. L. providing she found other accommodation. 


felt that Mrs. L. had genuine affection for her children. 
several times. finally settling with Mrs. L's aunt who had nine children of 


Apparently Nancy L. left the 
She was quite 


The family moved 
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Appendix 3b (cont'd. ) 


her own. Conditions were very poor and in 199 the children were made 
permanent wards. 


PLACEMENT HISTORY OF CHILD: 


199 - Placed in the home of Zoe G., a negro woman who had a house 
full of unwanted children. She remained there for eight vears until she 
became such a discipline problem that she had to be moved. 


1958 - Mary was placed in the Good Shepherd Convent. She became very 
attached to the Sisters and had no desire to go to a foster home. It was 
difficult for her to realize that she had to learn to face the world. 


1959 =- Mary was placed with Mrs. M. on a foster home basis. She ran 
away one month later stating that Mrs. M. made her work too hard. Mrs. M. 
reported several small articles missing when Mary left. Mary was returned 
to the Good Shepherd Convent. 


1960 - Mary ran away, was missing for several months and was finally 
returned to the Good Shepherd Convent. During these months she worked 
occasionally but spent most of the days in various cafes in the City. She 
apparently had her first sexual relationships at this time. Upon return 
she quit school and was then placed with Mrs. B. She was fired two days 
later as Mrs. B. felt she was lazy. 


1961 - Mary was returned to the Good Shepherd Convent. One month later 
she was placed with Mrs. C. from where she promptly ran away. She went to 
stay with her aunt where her family partied for several days. She was then 
picked up by the police for petty theft and placed in the Good Shepherd 
Convent. 


EDUC ATION: 


Mary completed Grade 11, in spite of her lackadaisical attitude, and 
she was able to pass without doing much work. She quit school in Grade 12. 


APPEARANCE AND PERSONALITY: 


Mary is an extremely moody girl. If she is happy with the way things 
are going, she is pleasant, well mannered and humourous. However, more 
frequently she pouts and sulks like a spoiled child. She has come to feel 
that people should feel sorry for her and pay special attention to her. 
When disciplined or critisized, she at first feels very sorry for herself, 
and then becomes hostile and abusive. Mary is quite aggressive at times. 
However, these aggressive phases alternate with periods of indifference. 
She expresses some hostility toward her mother. She seems very attached to 
the Sisters at the Good Shepherd Convent. Mary is concerned with what 
people think of her, although she tries to seem indifferent. She asserts 
she has done nothing wrong while on run away. She appears to have strong 
suilt feelings about her promiscuity. She expresses little concern over the 
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Appendix 3b (Cont'd. ) 


troubles with the police which she has 
Mary will appear anxious to talk about 
However, these are infrequent and when 
find this difficult. Much of the time 


103. 


incurred through theft. At times 
her problems with the worker. 
she does want to talk she seems to 
she is sullen with the worker. 
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Appendix 3¢ 


NAME OF CHILD: 


Rirth date: 
Birth Place: 


= 
= 
a 


HER: 
-iile 


Birth Place: 
Racial Origin: 
Occupation: 
Education: 
Religion: 


MOTERR : 


Birth Place: 
Racial Origin: 
Education: 
Religion: 


Marital Status: 


SIBLINGS : 
Solomon 
Edith 
Isobel 


FAMILY BACKGROUND: 


The family lived at M. for a number of years. 


104, 


SOCIAL HISTORY 
Jane P, 


196 
Alberta 


Frank P, 


Alberta 

french Metis 
Unemployed 
Illiterate 
Roman Catholic 


Pauline P. 


Alberta 

French Metis 
Illiterate 
Roman Catholic 
Married: 1929 


195 
19h7 
1950 


several times and he failed to support his wife and family. 


children were granted Public Assistance. 
since 195). The living conditions were very poor. 
one room shack. The children were always poorly clad. 
truant from school. 


CONDITIONS LEADING TO WARDSHIP: 


Mrs. P. was unable to care for children properly. 
They were being truant from school. 
apathy towerd the girl's behaviour. Jane was made a ward in 1959 because 
She had also been involved in drinking 


always poorly clad. 


of truancy and running away. 


parties and promiscuous sexual behaviour. 


EDUCATION: 


Grade 7, school work good, poor in mathematics. 


The father was jailed 


The parents have heen separated 
They were living ina 
They were being 


The children were 
Mother displav 
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Appendix 3c (cont'd.) 


HEALTH: 


Wass Positive in 1960 
T & A 1960 


Eyes tested 1960, no glasses necessary 


APPEARANCE & PERSONALITY: 


Rather a stocky little Metis girl. Round face, dark eyes and hair. 
Shy and inclined to be withdrawn. Jane is very apprehensive when 
approaching a new situation. She is reported to have a very quick temper 
and tantrums. Her emotions serving to extremes from tantrums to gigsling 
and laughing in a few minutes and playing pranks on other girls. Clean and 
careful about her belongings. She is very uncommunicative and difficult to 
interview. 


PSYCHOLOGICAL R™PORT 1960: 


Psychological assessment places this girl in the dull normal group of 
intelligence, This was felt to be low, however, due to her being anxious 
within the new situation. This situational anxiety was present throughout 
the test, but there were times when she opened up and became easier to reach. 


Jane was tested again later that year and psychological assessment 
placed her in the normal group of intelligence. 


PLACEMENT HISTORY: 


Jane has been in the Good Shepherd Convent since 1959. During this 
time, there have been several runaway episodes, during which she has been 
involved with bad companions. 
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Appendix 4 - Key to Item Numbers of the RPCL in Relation to the MPCL 


Beer ned ~ Tem Number Unchaged from MPCL- ss Items Added - (Nos. from Revisial 
1, 2, 4, 20, 22, 2h, 25, 26, 29, 30, 31, 23, 2 

36, 37, 39, 46, 49, 60, 81, 82, 84, 89, 91, 92, ie a ae 3 oe 

gh, 95, 100, 109, 117, 122, 134, 137, 140, 1h5, 78, 83, 88, 93, 98, 103, 108 

146, 147, 156, 161, 164, 165, 166, 169, 181, 182, 113 118 123 128° 133, 138, 

184, 185, 186, 189, 191, 195, 196, 197, 201, 202, 143. 148, 153, 158, 163, 168, 

19, 220, 221, 225, 226, 229, 230, 231, 23k, 235, 239, 173, 178, 183, 188, 193, 198, 

oho, 241, 249, 252, 259, 265, 266, 269, 275, 276, 279, 203, 208, 213, 218, 223, 228, 


281, 282, 286, 287, 292, 29h, 296, 297, 299, 300, 301, 30h, 233, 238, 248, 253, 258, 263” 


05, 306, 307, 309, 310, 314, 315, 316, 317, 319, 32 268, 273, 278, 283, 288, 293, 


298, 303, 308, 31 18 
[tem Revised - Item Number Unchanged from MPCL 433,320 


5, 6, 7, 10, 11, 12, 14, 15, 19, 21, 27, 32, 66, 35, 40, 47, Items Deleted 

dmb, 56, 57, 61, 67, 71, Th, 75, 76, 79, 80, 85,' 86, 97, 

Ol, 102, 105, 111, 119, 121, 124, 125, 129, 130, 131, 132, 4e, 52, 55, 59, 62, 64, 16, 
35, 136, 139, 141, 144, 157, 159, 160, 162, 170, 179, 180, 87, 34, 90, 93, 96 99, 103, 
87, 190, 192, 194, 199, 200, 204, 216, 222, 227, 246, 250, 104, 106, 107, 11U, 112, 115, 


P51, 260, 264, 270, 274, 280, 285, 289, 290, 291, 295, 116, 118, 120, 142, 151, 152, 
02, 312, 321, 322, 324 153, 154, 155, 163, 171, 172, 

176, 205, 206, 207, 208, 209, 
tems Retained but Number Changed* 210, 211, 212, 213, 214, 215, 


B17, 223, 226,292, 233, 261, 
w114, 23-41, 28-42, 33-44, 54-55, 58-59, 65-64, 70-120, 262, 267, 266,. 271, 277;. 26k, 
3-90, 113-112, 123-116, 127-126, 128-127, 133-152, 138-153, 288, 311, 320, 326, 327, 328, 

8-149, 149-150, 150-151, 167-224, 168-167, 173-171, 329, 330, 9 

5-174, 177-176, 178-177, 183-206, 188-207, 193-209, 

8-210, 228-175, 236-232, 237-236, 238-237, 245-212, 

8-247, 258-257, 272-271, 273-272, 278-277, 293-326, Total Items Added w» 65 
D8 =327, 303-329, 308-330, 323-267, 126-72 

Total Items Deleted = 65 
fFems Revised and Item Number Changed** 


9, 13-66, 17-205, 18-17, 38-45, 41-96, 43-106, 44-261, 

b-104,, 48-52, 53-54, 63-62, 68-69, 69-70, 72-77, 77-87, 

bm243, 88-34, 98-99, 108-110, 114-115, 143-142, 158-155, 
4-172, 203-211, 218-217, 242-245, 243-244, 2h7-107, 
3-254, 254-255, abk-ohe, 255-214, 256, 215, 257-256, 
=262, 283-284, 313-311, 318-320, 73-16 


tal Items Retained » 142 Total Items Revised »# 123 
ems Retained - Number Unchanged = 99 Items Revised - Number Unchanged «= 83 
ems Retained - Number Changed - 4.3 Items Revised - Number Changed a 40 


€-g., MPCL Item 23 now RPCL Item 41 


€.g., MPCL Item 13 now RPCL Item 66 
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APPENDIX 5 


GOGD SHEPHEED CONVERT 
(OUR LADY OF CHARITY SCHOOL POR GIALS) 


ADMIBSION POLICY. 


OUR LADY OF CHARY Ta 36 A-0 feb 
FOR GIRLS 


B421 - 101 Avenue 
Edmonton Alberta 


Purnesc of the Scheol: 

To provide and maintain through social and educational services 
an integrated program of spiritual, emotional and Social rehabilitation 
for resident emotionally disturbed girls, thereby preparing them to 
return to a more satisfying, socially useful role in the community. 

The school aims to provide reality experiences in which they are helped 
to understand and cope with limits through relationships with ; 
understanding and accepting adults. The Sehrol is primarily designed to 
offer a controlled institutional setting for the care and treatment of 3 


girls with deviant behaviour patterns, 


Girls considered for admission: 
Girls between the ages of 12 and 18 years (exceptions may 
be made) who may benefit from a group living experience and through it, 


be helped with their problems, 


Girls not considered for placement: 


1. Girls whose aggressive behaviour is a real danger to other members of 
the group, or girls whose reality insight is seriously impaired, 

2. Girls with serious physical disabilities or retarded to a degree that 
prohibits them from participation in the school program or our 
"Special class", 

#9, Girls who have such marked delinquencies as constant attempts at 

| breaking out, or fire setting, that could not be controlled in our 


enetitution. 


Religious program: 


Religion is an integral and important part of the program by 
Which the students grasp their own dignity as children of God, and learn 
|rights, duties and responsibilities to society. Stress is laid an 
religious training which has often been neglected. Instructions are 
Given periodically by a Priest. Those not of our faith are taught the 
(Commandments and morals for proper living. We feel also thet prayer 
jis an integral part of one's daily living and thus we encourage all to 
Participate in it. Clergymen of all denominations are encouraged to 


Avisit and instruct those of their respective denominations. 
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| Dur Lady of Charity School for Girls 
Intake Policy: 


1, Application from referring agencies will include: 


FG. «te 


(a) Social History (to be received within 2] days). 

(b) Medical Report, 

(c) Psychological and Psychiatric Reports, 

(d) School Records, 

2. Conference with agency worker to discuss placement plans. 

Bm Acency worker to koe> in eentact with girl's family. 

4, Close liaison between agency worker and school worker regarding 
girl's progress and future plans. 

5. Girl's who demonstrate ability for academic progress shall remain 


for the school year. 


Health Program: 


A complete physical examination is given on entrance unless 
previously made, and defects found are corrected, if possible, Medical 
and dental clinics are maintained by the Institution, Outside clinics 
and hospitals are used for X-rays, etc... Uther community resources 
are utilized for the girl's growth and development, and referrals are 


made on the recommendation of the physician. 


Program Activities: 


Our program which permeates all activities is aimed at promoting 
that integration of personality which makes possible the maturity and 
happiness of a young Christian woman, Ours is a comprehensive program 
for the care of a young girl to prepare her for the responsibilities 
and satisfaction of life, with the ultimate goal of eternal life with God, 
1, School = Elementary and High School. 

2. Hobby crafts- The withdrawn, shy girl feels more secure creating 
something in the crafts room rather than competing in a group game, 
9. Dancing, music, day outings- These activities are a great asset in 


helping the child to become more secure and cevelop a feeling of 


achievement. 

Mm St, John's Ambulance Course. 

§. Sports - volleyball, basketball, softball, tumbling, badminton, 
skating, bowling. 

6. Playroom - Arrangements are being mede to have a play room available 


where the girl is able to work off anger, 
She will be supervised at such times. General 


without the danger of 


injuring herself. 
play therapy materials such as paints, 


toys etc., will be available for the girl's use. 


plasticine, clay, aggressive 
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Our Lady of Charity School for Girls Pas 


6. Playroom con't 
At present there is a large covered area for outside "rough and 
tumble" activities which is used for more aggressive play or for 


general "letting off steam", 


Education: 

1. Classes from 7 to 11 (Courses by correspondence are also available). 

2. Special Class - ungraded remedial class for the retarded, the 
severely disturbed and those not having had the opportunity of 
attending school, 

9. Special program of remedial education is geared to give the girl 
a corrective school exnrerience, not only academically, but also 
with regard to the girl's feelings about school. Some of the 
girls admitted to the school have been expelled or often have 
fallen several grades behind due to severe learning difficulties. 

4, Teachers occasionally supervise girls at activities in the 


community. 


Big Sisters: 

1. Provides a means for the girls to have contact with mature 
understanding adults. 

@. Once thoir homes on week-ends to the girls for visits. 

3. Accompany girls on outings 

A, Arrange school socials. 

Bm Entertain each girl on her birthday. 

6. Keep close liaison with school. 


Summer Program: 
For those whose behaviour warrant it, camping facilities will 


be aveilable. 
Visiting: 
Visits may be arranged for relatives on Saturday, Sunday and 


holidays, Visiting hours are from 2:00 to 5:30 p.m. and 7:00 to 8:30 p.m.. 
8:30 p.m. Exceptions 


Oh Wednesday the visiting hours ere from 7:00 to 


Will be made for out of town relatives. 


Phone Calis: 
Personal incoming calls for the qirls are not accepted, except 


: . ; = qa 
in cases of emergency. Personal outgoing calls allowed at the 


discretion of the Sister Supervisor. 
above regulations. 


Exceptions may be made for the 
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Dur Lady of Charity School for Girls 


The School's objective is to return 
community better equipoed to mest its demands 
hoped that in time we will be eble to develop 
in other places, @ transition home which will 


‘the school and the community. Often when the 


the girls to the 

and restrictions. It is 
here, as has been done 
bridge the gap between 


girls are ready to discharge, 


mo adequate plans can be arranged because of the lack of foster homes 


or their natural homes are not suitable for their return, 


We hope that in the future it will be possible to add a 


Group worker and a part-time psychologist to imorove the services 


already existing. 
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Appendix 6 - Proportions of Institutional *& High School Groups who 
Underline revised Items 
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Number 


Mooney PCL 
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Mooney PCL CRevised PCL 
Item 
Number Inst. Baws Inst. Bane 
85 29.63 2h.l 20.0 20.0 
86 7h 0.0 1.0 heb 
88 3a 0.0 22.0 holy 
97 20.37 iii 6.0 205% 
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Mooney PCL =———————SSséRReviised PCL 
Item 

Number Inst. H.S. Inst. H.S. 
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222 12.96 2.2 10.0 11.1 
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Mooney PCL Revised PCL 
Item 

Number Inst. H.S. Inst. H.S. 
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Appendix 7 - Proportions of Institutional and High School Groups who 
underline Non-Discriminating New Items 


Number Group GU 
3 “3h 6222 
28 28 311 
8 02h 33 
aa 18 088 
me 26 1155 
93 Oh 000 
138 36 333 
1h3 26 6155 
158 2h .200 
93 18 088 
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208 .08 022 
218 .00 .000 
228 Oh .000 
273 ¥26 288 
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Appendix 8 - Testing Instructions 


Good Afternoon, My Name is: 


You are probably wondering why you have been asked to do these tests. 
Well, we are trying to study the problems of teenage girls. In order to do 
this, we »ave chosen various groups in the City of Edmonton as samples. We 
hope that by studying these sample groups, (of which you are one group) 
that we will learn something about all teenage girls. 

For that reason, it is most necessary that you answer the questions as 
completely and honestly as possible. We can't stress this too much. 

The results of your tésts will be kept entirely in confidence. Only 
the psychologists participating in this research project will see your 
tests. Please remember the seats that you have so you can use the same 
ones next day. 


Now you can begin filling in the information on the first page. 


After the test - Check to see that all names are there. 
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